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This paper examines the role of listening in learning foreign languages. Particular attention is paid to the
analysis of the main stages in teaching it and possible problems appeared in this process. Some basic and fundamental
skills in listening learning are determined here. The paper stresses the importance of communicative approach in
teaching a foreign language. Special attention is given to the control that is the crucial component of teaching listening
and comprehension. It is emphasized that control should be different at every stage of teaching in groups with different
levels of training. The paper shows the importance in a correct choosing of the text to be listened to. Also, the system of
exercises for forming foreign communicative competence in listening is discussed. The value of special language
laboratories for the effective listening training is discussed here. The paper proves their meaning not only for practical
lessons, but also during the independent work of students as language laboratory equipment creates the same favorable
conditions for all students, reducing distractions. This paper examines the advantages of using special language
laboratories and describes the peculiarities of work and monitoring in groups of students with different levels of
training. The specifics of working in not language high schools are also given in this paper.
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Introduction. Language is one of the most important means of communication. Nowadays,
great changes, taking place in modern world, public relations and communications, demand the
increase of students’ communicative competence in high school, improving their linguistic training.
Actually, the formation of students’ communicative competence — the ability to communicate in a
foreign language with native speakers of a language — is the main focus of foreign
language teaching.

Listening is considered to be a fundamental skill in mastering a foreign language by many
practitioners in the field of foreign language teaching. They also believe that it is the basis for the
correct pronunciation and speaking teaching. Recognizing the priority of listening among the four
types of communicative activities, scientists are trying to find the best methods of teaching. Thus,
the problems of listening in teaching foreign languages were studied by J.S. Noblitt, Morley,
G.V. Kolshansky, N.V. Eluhina, I.A. Winter, A.S. Lurie.

The aim of this paper is to study and give the analysis of some problematic and cognitive
aspects in listening teaching as well as to show the ways of overcoming the problems appeared in
this process.

The importance of listening. There are two forms of a language as a means of
communication: oral (listening and speaking) and written (reading and writing). We would like to
focus on listening, as an integral part in foreign language training, the underestimation of which
may have a negative impact on the students’ language training. Listening, as an action, being a part
of oral communication activities is used in any oral communication, submitted to different
production, public or personal needs. The mastery of this kind of activity gives the possibility of
learning every language efficiently using the foreign language speech at the level which is needed at
the present stage of social development.

Learning to communicate in a foreign language is an important task to be solved in practical
and extracurricular classes. In our opinion, it is the communicative approach training that provides
better assimilation of any foreign language, as it is known that natural functions of a language can
be implemented only through communication. Listening, as an integral part of the communicative
learning process, faces a great number of challenges. According to the studied literature the latest
research demonstrates that a lot should be done in this direction.

Problematic and cognitive aspects in listening teaching. Special attention should be paid
to the selection of the material to be listened to. Speaking about the choice of the material it is
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necessary to take into account its informative and cognitive sense, actuality, accessibility, novelty,
students’ interest in it and also the connection with their specialty.

We consider that one of the possibilities of students’ successful learning is the appropriate
choice of the text because of different levels of students’ listening skills.

Thus, the system of controlling must be different as well, depending on the level of a group.

Let’s focus on the work with a group of backward students. It would be more helpful for
such students to be controlled immediately after the first listening in the form of a short
conversation in the mode T (teacher) — S 1 (student), S 2, S 3 etc. This work is supposed
introduction, explanation and training of some unknown or new words. As the experience shows,
due to this work, students can overcome some fear and gain confidence to continue learning.

The work with a group of advanced level is characterized by its own peculiarities. There is
an opinion that such a group is easier to work with. However, our observations have shown that this
opinion is disputable as the work with strong students demands more creative and innovative
approaches in teaching. The tasks suggested for controlling must be advanced as well. A teacher not
only asks questions concerning the content of the text but also questions that show the students’
attitude to it. The text, to be listened to, can be used as a basis for a monologue or dialogue speech.

According to the works of G.V. Kolshansky, the mastery of a foreign language may be
considered as a gradual process the ultimate goal of which is to have the ability of participating in
foreign language communication [4].

Listening is rather difficult for students. This may be explained by the necessity of
distinguishing speech sounds, words, phrases and sentences very quickly. It can be easily and
quickly done in the own language, but not everybody is able to do the same speaking
a foreign language.

The analysis of the studied literature gives the reason to believe that the process of listening
teaching is divided into three stages [1].

The first stage as most of the methodologists believe is the most important and difficult for
every person in all age as well as for students, especially at technical universities. Perhaps this is
due to the fact that students need some practice in listening and comprehension in a foreign
language. We can speak here about various difficulties in phonetics, vocabulary and grammar. It is
obvious that the difference between the phonetic system of the English language and a native
language is rather great and often results in misunderstanding of some vowels and consonants such
as the following: 6-s, n- n, w-v, etc; a-e, 0-0:, A-0, etc. The next problem for students may be
connected with the distinguishing such words as live-leave, worked-walked, fill-feel etc.

Difficulties in grammar are more connected with the analytical structure of the English
language and some special constructions of the foreign language (gerundial, infinitive, participial).

Everything mentioned above is of great importance and necessity to be studied in the
process of students’ listening teaching as they often have a negative impact on the interest in
studying a language. Therefore, the most important task the teacher faces at this stage is the
enhancement of teaching process. This enables us to achieve such a level of language skills that
would allow using it as a means of communication and promote the interest to foreign languages.

Teaching listening and comprehension has its own characteristics at the initial stage. It
should be also emphasized that the basis for the development of all kinds of language skKills is
formed at this stage. The initial stage is of particular importance for the further learning, since the
shortcomings and drawbacks in listening and comprehension at this stage will be able to impact
listening skills in future. Thus, we realize that there is a close relation between the initial stage and
the following ones.

To identify what skills are fundamental and basic a lot of investigations were carried out
According to them, students have the same problems and difficulties in listening and
comprehension.

Students should be able to divide a whole message into meaningful units; determine the
logical connections between them; determine the point of the text to be listened to; identify which
parts are special and which are less important; perceive speech in the natural speed.
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Thus, the first stage is devoted to the formation of perceptual skills of listening; the second
one is considered to be a stage for the development of verbal activity. Finally, the third stage is the
top of tremendous work in teaching listening and comprehension, as it is the stage at which verbal
(partly natural) communication is implemented. These three stages cannot be considered separately
as they are interconnected vertically and horizontally (across). In spite of this interconnection the
crucial stage remains the initial one.

Considering these stages we admit the existence of well defined system in teaching listening
skills and comprehension. As far as verbal communication takes place at the third stage we might
call only it to be communicative but we believe that all three stages are inseparable and constitute a
single harmonious system. At different stages the level of communication is changed starting from
educational (instructional) to natural (normal), but it is only the third stage that is characterized
communication as an objective of education.

Numerous experiments and studies prove that the formation of listening skills is successive
from simple to complex. In other words, the process of gaining skills is hierarchical, i.e. every
previous (preceding) skill is the base for the formation of a new one.

We shouldn’t forget about the control — the crucial component of teaching listening and
comprehension. Depending on the stage the aim of testing can be different. At the beginning
individual listening skills and the level of a certain type of speech activity are tested.

Particular attention is given to the functions of communication as communication cannot be
reduced only to the transfer of information. Students should remember that it is necessary not only
to understand the text to be listened to fully and accurately, but also to respond to the
communicative intention (agree or disagree, to act in accordance with the recommendations
of the author etc.).

Besides everything mentioned above, one more important task the teacher faces is to define
how to react to the text to be listened to. In this case the teacher uses texts of a certain kind. When
choosing the text for listening some factors must be taken into consideration: what type of text it is
(description, narration, monologue or dialogue); what communicative purposes it has (to ask or to
order to do something, to inform or to request info from somebody; to agree or to refuse to do
something etc.)

A series of examples aimed at the development of communicative skills can be used and two
of them are proposed below:

1) Listen to the text and determine whether the speaker wants to say something or ask for
something. Confirm your choice using the text.

2) Listen to the text and determine what the author wants to advice, or perhaps he pursues
another goal. Submit your opinion using the text [2].

The next point we’d like to discuss because of its importance is conditions of teaching
listening comprehension such as the speed of speech, the quantity of text presentation, the volume
of the text and playing time. Among these conditions the speed of speech is one of the crucial
factors. Taking into account the point of view of scientists and our own experience it should be
noted that the learnt text must be presented with the slower speed. Also pauses can help students in
better understanding of the text content [5].

It is very important to find the appropriate material and adapt it according to the level of
students’ knowledge. Adapting is a complex process that cannot be considered as only reducing the
text. It includes changes, explanations and additions to the text as well as to help students to
understand it easier and quickly.

The next interesting point is how many times the same material should be presented. It is
natural for communication to listen to information only once. According to methodologists’ opinion
students must be taught to listen to the text only one time. However, they are not able to catch all
the information, that’s why the material must be presented one more time [5].

The volume of the text can be considered in connection with the term playing time. This
playing time a teacher can vary depending on the aim of the task and place of performance.
For example, in class conditions it is desirable to suggest the students the text with playing time up
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to 2-3 minutes, at home students can listen to the text that is longer and playing time is till
10 minutes.

Now it is necessary to pay attention to the text requirements for technical students. Among
them the most important are:

- conformity of the level of mastering a foreign language;

- conformity of individual and psychological characteristics of students;

- authenticity of the text;

- technical or professional content of the texts;

- conformity of the topic of the lesson;

- interesting information;

- logic organization of the text;

- variety of types of texts (monologue, dialogue);

- relevant lexical and grammatical material of the text;

- educational and learning.

A teacher constantly faces a great number of challenges relevant to listening to any type of
texts. It should be noted that among these challenges the most crucial will be the following:
methods and techniques to be used for teaching; multimedia and IT technologies that are very
popular and widespread used now.

The system of exercises for forming foreign communicative competence in listening.
The creation of exercises can help to solve the problem of forming foreign communicative
competence in listening. There are two sub-systems: exercises for the formation of speech sub-skills
in listening and exercises for the development of speech skills in listening.

Let us consider the first sub-system of exercises consisting of the following groups:

1. Exercises for the formation of auditory sub-skills of listening (phonemic and intonation

hearing). For example:
Match the words and practice reading paying attention to the stress in the words.
Ex: “'impact — im pact

‘survey — sur-vey

2. Exercises for the formation of lexical sub-skills of listening. For example:

Listen to the phrases in English and put a tick near the phrases that belong to the group of
terms of your professional field of knowledge.
Ex: reaction, solution, acid, equation.
3. Exercises for the formation of grammatical sub-skills of listening. For example:
Listen to some sentences and say what the difference is.
Ex: There is much acid in the tube.
There are much acid in the tube.

As we can see from examples these exercises aimed at phonetics, vocabulary and grammar.
Teachers pay attention to them whenever it is necessary to improve students’ knowledge and
sub-skills in mentioned above speech activities.

The second sub-system of exercises includes such groups as:

1. Exercises that prepare students for listening texts. For example:

Look at the title of the text that you are going to listen and predict what this text is about.
Then listen to the text and define the information that you haven't mentioned.
Ex: Acid rains.
2. Exercises for developing listening skills. For instance:
Listen to the text and define if the statements are true or false.

Also the teachers can suggest students to answer the questions; complete the sentences;
choose the correct variant etc. This group of exercises is rather effective way to work in groups or
pairs. Students can also discuss the text to be listened to or film to be watched.

So, these exercises can assist students to master the skills in listening comprehension.

The meaning of language laboratories. A lot of universities have special language
laboratories equipped with appropriate facilities for teaching students. These labs can be used both
at practical lessons and for independent work to develop not only listening skills but also speaking
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ones. When working in language laboratories, students are able not only to be taught but also to be
controlled. Besides, they have possibilities for their self-testing as well.

A language laboratory enables students to work on the same task individually, in pairs, in
groups. They can listen to and speak to each other using earphones.

Another positive feature of a language laboratory is the possibility to use a set of audiovisual
material in learning a foreign language.

However, the most important and valuable feature of a language laboratory is the possibility
to monitor each student’s work activity.

A language laboratory assists students to be involved in a teaching process for the whole
classes and enables them to work hard and successfully providing with facilities in using one or
more programs simultaneously:

1) to create suitable conditions for listening;

2) to work independently and to develop the ability to self-control;

3) to control and correct the mistakes of students individually [3].

The use of language laboratory makes a great contribution to the effective implementation of
the training objectives, students’ development of skills and abilities to study.

It is well known that teachers face a number of problems in the process of teaching a foreign
language, namely: the lack of practical classes, language laboratories; the shortage of audio and
video materials on specialties. The mentioned problems must be solved by a teacher only. He/she
must choose materials in particular texts and develop a series of various tasks and exercises, to
record texts for listening to and each audio and video material to work at practical lessons and
extracurricular work.

Thus, working at the Faculty of Biotechnology and Biotechnics at the National Technical
University of Ukraine “KPI”, we, the teachers of the English language, are constantly developing
the bank of materials for each specialty to help students not only to master a foreign language, but
also their specialty. We use the materials on topics: “Infectious diseases”, “Oncogenic viruses”,
“Bacteriophage” for specialty “Biotechnology” and “Air pollution”, “Greenhouse -effect”,
“Ecological problems” for bio-ecology.

Conclusions. From the research that has been carried out, it is possible to conclude that
listening teaching is one of the important parts in the whole system of foreign language teaching
that is closely connected with speaking, reading and writing. Its role shouldn’t be underestimated in
the learning process as the use of audio materials makes language learning more effective and rich
in content, stimulates students to more thorough study of a foreign language.

The theoretical part of the given paper contains practical analysis of main problems arising
in the course of listening teaching while the practical part, represented by the system of exercises, is
aimed at overcoming difficulties related to foreign language learning.
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L. T'. YeooTraproBa, JI. M. Illep0anb. 3HadyeHHs1 aydilOBaHHS B HABYAHHI iHO3eMHMX MOB B
TexHiunnx BH3.

VY naHifl CTaTTi PO3MIAAAETHCS PONIb AYMiIOBaHHS y BUBUEHHI 1HO3eMHHMX MOB. OCOOJIMBY yBary MpHIiIEHO
aHaJIi3y OCHOBHHMX €TaIliB Ta Mpo0JieMaM, sIKi BAHUKAIOTh y CTYJCHTIB B Ipolieci HaB4aHH:. Takok B poOOTI BU3HAYEHO
Ti HABUYKH, SKi HEOOXiTHO HAaOyTH CTyIEHTaM HEMOBHHUX CICHIaJbHOCTed y HaBYaHHI aymifoBaHHA. B crarTi
ITiIKPECIIEHO BaXITUBICTH KOMYHIKATUBHOI CIIPSIMOBAHOCTI y HAaBYaHHI iHO3€MHOI MOBH. 30KpeMa, OCOOJHMBY yBary
TIPUITIEHO KOHTPOITIO, SIKUH € KJIFOUOBMM KOMITIOHEHTOM y HAaBYaHHI ay/lilOBaHHS Ta PO3YMIHHS IPOCIYXaHOTO TEKCTY.
Takox migKpeciIeHo HeoOXiAHICTh 3aCTOCOBYBATH Pi3HI BUIM KOHTPOIIO HA KOXXHOMY €Talli HaBYaHHS Ta BPaXOBYBAaTH
piBEHb MOBHOI IiJ'OTOBKM CTYZAEHTiB. BuOip TekcriB, a came X iHQOpMaTHUBHICTb, 3B'S30K 3 IHUCIMILUIIHAMH, IO
BHBYAIOTh CTY/ICHTH, BUIIJICHO SIK O/INH 3 BXKJIMBHUX KPUTEPiiB y HAaBUaHHI ayaitoBaHHA. HaBeneHo cucremy Brpas Ta ix
posmozin (poHerHka, JeKCHKa, rpaMaTuka), CpsIMOBaHNUX Ha ()OPMYyBaHs HABUUOK B ay[IilOBaHHI CTY/IEHTIB HEMOBHHX
crenianibHOCTEH. 3HAaUeHHs CrielialIbHUX JiHraoHHUX KaOiHeTiB (Ki1aciB) uist epeKTHBHOIO HABYAHHS 1HO3EMHOI MOBH
Mpe/IcTaBieHo B poOoTi. HaromnoleHo Ha BaXXJIMBOCTI BUKOPUCTAaHHs JiHraQoHHUX KaOiHeTiB (KJaciB) HE TUIBKHU JUIs
MPaKTHYHAX 3aHATh, @ W MiJ 4Yac CaMOCTIHHOI pPOOOTH CTYAEHTIB, OCKUIBKM JiHra)oHHE OOJaJHAaHHS CTBOPIOE
CHPHSATINBI YMOBH JUIsl BCIX CTYJEHTIB Ta Crpusie eeKTUBHIN poOOTI KOXKHOro cTyAeHTa. [lepeBarn BUKOPUCTAHHS
creliaNbHUX JTiHra(oHHUX KaOiHeTiB (KJIACiB), OCOONMBOCTI POOOTH Ta MOHITOPHHTY B TpyINax CTYAEHTIB 3 Pi3HUM
piBHEM MOBHOI IMIJATOTOBKH JOCHTH ACTAJILHO OMMCAHO B JaHii poOoTi. B 1iii cTaTTi TakoXX HAaBEACHO OCOOIHBOCTI
cneuudiku poOOTH B HEMOBHHUX BY3aX.

KniouoBi cioBa: aynifoBaHHs, iHO3EMHa MOBa, KOMYHIKaTHBHO-OPI€HTOBaHE HaBYaHHs, JiHra(oHHHI
KaOiHET, MOBJIEHHEBA MisUIHLHICTL, MOBHA ITiIrOTOBKA.

N.T. Yeborapena, JI. M. lllep6anb. 3HaueHHe ayAMpPOBaHNUs B NMPENOJABAHMM MHOCTPAHHBIX A3BIKOB B
TeXHMYEeCKHUX BY3aXx.

B nanHOII cTaThe paccMaTpuUBaeTCs poib aAyAUPOBAHUS B U3YUYE€HUU MHOCTPAHHBIX s3bIKOB. Ocob0e BHUMaHNE
yJeJIeHO aHaJIM3y OCHOBHBIX 3TaloB B ero 00y4eHNH U BO3MOXKHBIX PO0OJIeM, BO3HUKAIOIIUX B XOJIe 3TOro Ipolecca. B
paboTe ompezneneHbl OCHOBHBIE M (yHIAaMEHTaIbHBIC HAaBBIKM B OOYYEHHMM ayaupoBaHuio. B 3Tolf crathe
MOMYEPKUBAETCS BAXHOCTh KOMMYHHKATHBHOM HAIlPaBICHHOCTH B OOYYEHHMHM WHOCTpaHHOMY s3bIKy. Ocoboe
BHUMaHUE YHENCHO KOHTPONIO, KOTOPBIH SABIAETCS KIIOYEBBIM KOMIIOHEHTOM OOYYEHHUsS ayIHPOBAHHIO.
ITomuepkuBaeTcs, YTO KOHTPOJIb JOJDKEH OBITH Pa3HBIM HA KaXKAOM 3Tare 0Oy4eHHs B IPYyNIax ¢ pa3IMyHbIM ypOBHEM
S3BIKOBOM MOATOTOBKH. B paboTe moka3aHa BaKHOCTh NMPAaBUIIBHOIO BBIOOpa TeKCTa I mpocaynmBaHus. Cucrema
ylpakHeHHH, HEOOXOAMMBIX IJIsl PAa3BUTHsI HAaBBIKOB KOMIIETEHTHOCTH ayAWPOBAHUS CTYJCHTOB HES3bIKOBHIX BY30B
NpeJ/ICTaBlieHa B JaHHOW pabote. OOCyKaaeTcs 3HaUeHHE CIICIMAIbHBIX JTUHIA()OHHBIX KaOUHETOB JUIsl A3 PEKTUBHOTO
0o0yJeHHUsT ayqupoBaHHIO. B cTaThe OOOCHOBBIBAETCA MX 3HAYMMOCTb, KaK ISl MPAKTUYECKUX 3aHATUH, Tak U JUIA
CaMOCTOATENBHOM pabOThl CTYIAEHTOB. ABTOPHI pPaccMaTpHBAIOT IPEHMYIIECTBA HCIIOIB30BAaHMS CHEIHAIBHBIX
SI3BIKOBBIX KAaOMHETOB M OIKCBHIBAIOT OCOOEHHOCTH PaOOTBl M MOHHTOPHHIA B TPYMIax CTYACHTOB C Pa3IMYHBIM
YPOBHEM ITOATOTOBKH.

KnroueBble cioBa: aynupoBaHHE, WHOCTPAHHBIN S3bIK, KOMMYHHKAaTHBHO-OPHEHTHPOBAaHHOE OOyUCHHE,
SI3BIKOBAs TabOpaTopus, peueBast AeITEIbHOCTb, S3bIKOBAs MOIOTOBKA.
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