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This article deals with the ways of independent work (IW) organization in foreign language students’ training in
higher education, their role in the education system and the impact on the educational process itself, as well as the all-
round development of the personality of the student. The realities of modern world demand new approaches to the
professional formation of personality that allows students to adapt to constantly changing society in the process of
professional training. This social order of the society makes alterations in the system of education which priority is
oriented on self-development, self-education and self-realization of personality of the future specialist. The purpose of
this article is to study the peculiarities of students’ IW classification from the point of view of different aspects. Namely,
there are the following types: according to the time and control form, according to the form of students’ organization,
according to the place of fulfillment, according to leading needs and priority objects of mastering, according to the
interaction between the teacher and students. Classification of IW according to the level of independence is the most
important paradigm. Most of the researchers outline three types of IW, namely: copying, transformation and creative type.
These types let students gain the following skills: comprehension of sequence of tasks’ completion, accumulation of basic
facts and activity types, rational task performance, adequate assessment of activity results, making choice operations,
working out the ways of solving educational problems, determining educational tasks, choosing the required material,
solving educational problems, outperforming self-control and self-assessment of their own actions.
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Introduction. In terms of the impetuous development of science and technology, quick
updating and accumulation of information, it became impossible to teach a person for his entire life.
It is necessary to lay an interest for knowledge accumulation in him, teach him to study. The realities
of the modern world demand new approaches to the professional formation of personality that allows
students to make out personal features helping to adapt to constantly changing society in the process
of professional training.

This social order of the society makes alterations in the system of education which became
oriented on self-development, self-education and self-realization of a personality of a future
specialist. Therefore, in the system of school education, as well as in the system of higher education
it is necessary to pay special attention to students’ training for active creative independent activity [7, p. 53].

In modern concept of foreign language training, the multicultural language personality
becomes one of the key categories. Based on the development of language personality, the aims of
learning a foreign language are formed from the point of view of language user as a subject of
intercultural communication. One of the most important features of language personality is his ability
and readiness for independent (autonomous) conscious language studying and mastering foreign-
language culture [14, p. 203].

Thus, the aim of the article is to study the peculiarities of students’ independent work
classification from the point of view of different aspects and to study the self-control matters as the
students’ skill to control and assess their own progress in studies.

Different features of students’ independent work (IW) including their self-organization,
self-management, self-control, and finally independent work has been the subject of special research
(M. A. Alijeva, E. V. Apanovich, M. S. Akhmetova, M. M. Bukareva, K. L. Butianina,
Z. M. Vyvirkovskaja, M. G. Garunov, A. S. Elizarov, J. D. Efanova, F. G. Zolotavina,
N. F. Korjakovtseva and others).

Independent work of the students gains the special importance in non-linguistic institutions
where there is not enough time for foreign language learning, and that’s why there is a tendency to
reduce auditorium studies. Skills in independent searching activity are an important factor for further
self-education of a specialist. Consequently, one of the main challenges of foreign-language teaching
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in higher institutions is the development of students’ readiness for independent work of creative type,
(i.e. independent activity) [12, p. 35].

It is necessary to outline that neither in pedagogic science, nor in teaching methodology there
is any definition of independent work [9, p. 25].

Classification of independent work. At present independent work can be classified
according to the guiding principles. Briefly, we consider the most commonly used among them are:

Independent work according to the time and control form:

1. short-term, completed directly in auditorium conditions or at the moment of preparation
for the classes with current or intermediate control;

2. long-term, connected with independent search, the high activity level of students, requiring
more continued preparation (e.g. project activity) using intermediate and final control [10, p. 60].

IW according to the form of students’ organization:

1. individual;

2. pair;

3. collective (group).

We can notice that individual IW (however not frequently) is conducted in secondary and
higher educational institutions, but its group variant is a very rare phenomenon. Although the ability
to work independently in a group is very important as a person lives in the society and in some way
faces the group, fulfills the joint activity and his inability for joint work would negatively affect the
results of group’s work as a whole [11, p. 14].

It is very important to provide more time for organization and conduction of group IW as the
group is the exact surrounding that motivates and stimulates the students. Methodologists, namely
A. E. Kapajeva has proved that group interaction enriches knowledge and skills, special and general
educational actions, serves for the formation of self-control and self-appraisal [11, p.15].

IW according to the place of fulfillment:

1. during auditorium classes;

2. atthe laboratory;

3. outside the institute.

IW according to leading needs and priority-driven objects of mastering:

1. work on the language means with the purpose of language material accumulation;

2. work on foreign language text as a product of linguistic culture;

3. training work on the language means;

4. independent speaking practice [5, p.18].

IW according to the form of the teacher’s participation:

1. personally controlled by the teacher;

2. controlled by the teacher indirectly (using instructions, rules, study aids etc.);

3. uncontrolled by the teacher (by personal initiative of the students).

IW according to interaction between the teacher and the students:

1. Uncontrolled where the teacher determines the level of linguistic competence and
background for IW skills development, the students act according to the “trial-and-error” method;

2. Imaginary IW, when the teacher uses strict control technique. The students act
determinedly within the strict framework of a task;

3. Fragmented, when the teacher uses strict and flexible control techniques. Students act
combining independent and suggested actions;

4. Relative, when the teacher gives the task in the most general form and the students act
independently and freely [6, p.34].

Classification of IW according to the level of independence is the most important paradigm.
Most of the researchers outline three types of IW:

1. IW of copying type which is done according to the example. Independence of the students
has reproducing character and appears mainly in replacing of some language means, shortening or
extending of sentences. Herewith such actions like independent choice and language units’
combination do not take place. That is why the students’ level of independence and creativity in the
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process of creation of a language composition is very low [4, p.121]. The main result of IW of copying
type is gaining the following skills:

— understanding of teaching objective;

— comprehension of a sequence of tasks’ completion;

— accumulation of basic facts and activity types;

— rational task performance;

— adequate assessment of activity results.

In such a manner the background for tasks of a higher level of independence is created.

2. IW of transformation type is reasonably organized in such a manner that educational
material provides only general direction of students’ independent activity and the control functions
are generally conducted with the purpose to give students enough freedom for creative initiative
[3, c. 15] As practice shows, the most effective exercises for IW of transformation type organization
are the exercises with gradual support removal. The main result of IW of transformation type is
gaining the following skills:

1. making operations of choice, substitutions, extending, transformation, combination etc.;

2. working out of ways to solve the educational problem;

3. IW of creative type presupposes that the students can choose an algorithm for solving
educational problems independently, determine the structure of the statement, combine words
and syntactic structures, state personal judgments, personal attitude towards the learned
material;

4. The students are supposed to master the skills required for organization of personal

educational activity and self-control, namely:

to determine educational task;

to choose the material required to fulfill it;

to perform actions leading to solving the educational problem independently;

to perform self-control and self-assessment of their own actions.

Exactly reaching this level of independence is one of the primary importance tasks of
education on the level of professional foreign-language education [1, p.10].

Self-control. As it was mentioned above, one of the main aims of modern language education
is the formation of “autonomous student”, whose main skill is the ability to control and assess his
own educational progress. As F.M. Rabinovich states, self-control provides self-determination and
self-development in the educational activity. Namely, self-control is one of the personal features of
the students that places them in the position of a subject of educational process, which means the
ability to assess their own knowledge, actions and progress represented by their own initiative [15, p. 34].

The analysis of scientific research on self-control skills formation (P.K. Anohin,
L.G. Voronin, P.Ja. Galperin, V.V. Davydov, K.B. Jesipovich, l.A. Zimnaja, F.M. Rabinovich) allows
establishing its great importance for the students’ independence development. Namely, self-control
can be estimated as the main factor of educational level of competence and the students’ independence
rate. This skill should be developed together with foreign language mastering.

Methodologists and psychologists figure out two forms of self-control: external (realized) and
internal (automatic).

As K.B. Jesipovich states, self-control is the ability of the students to appreciate their own
actions and regulate their own behavior [8, p. 57].

According to N.F. Koriakovtseva, we consider self-control as a certain strategy of educational
activity aimed to control the educational task fulfillment and ways of its solving [13, p. 112]. Herewith
we can outline some means of self-control and successful communicative activity. They are:
independent testing, reading control, record and listening control of own verbal speech etc.

Complete formation of internal self-control is a very long-lasting and complicated process.
The teacher is supposed to form not only speech self-control, but the control of educational activity
in foreign language learning as a whole that will let students manage and regulate their learning
activity independently. With this aim, the students should realize self-control, teacher’s control and
mutual control as objective phenomena of teaching and learning process.

M.E. Brejgina [2, c. 25] offers the following stages of self-control formation:
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1. To learn how to understand and accept the teacher’s control;

2. To learn how to observe and analyze educational activity of the students’ partners in the group;

3. To learn how to perform self-monitoring of own educational activity.

Conclusions. Consequently, the students’ ability to control their own educational activity is a
necessary characteristic which completes the definition of special purpose communicative
competence in foreign language mastering. Skillful and competent learning of foreign language
provides its effective mastering as well as the ability for independent and creative communication in
educational activity. This, in turn, provides readiness of a personality for continuous language
learning within the whole life.
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I.A. CBipenuyk, I.B. Boiiko. Cnioco0u oprasizauii camocTiiiHoi po0oTH y BUKJIA/IaHHi iHO3eMHOI MOBH.

VY nmaHiit cTaTTi pO3TIAIAOTHCS MULIXH OPTaHi3allil caMOCTiHHOT poOOTH B TIpoIieci HABYaHHS CTYCHTIB iHO3EMHOT
MOBH B Taly3i BHIIOi OCBITH, iX POJIb B CHCTEMi OCBITH 1 BIUIMB Ha caM OCBITHIH IpoIlec, a TAKOXK BCEOITHUI PO3BUTOK
ocobucrocTi cryaeHTa. HeoOximHICTh Y HOBUX Mimxomax A 3abe3nedeHHs MpodeciifiHOro CTaHOBIEHHS 0COOMCTOCTI, SKi
JIO3BOJIIOTH CTYIEHTAM PO3BHUHYTH IHAWBIIyanbHI SIKOCTI OCOOMCTOCTI, IO JOMOMAraroTh aJanTyBaTHCS IO MOCTIHHO
MIHJIMBHX CYCIIUIFHIX YMOB Y TIpotieci mpodeciitaoi miarotoBku. Llei corianbHAIN MOPSAOK CYCIIECTBa BHOCUTE 3MIiHA B
CHCTEMY OCBITH, MIPIOPUTET SKUX OPIEHTYE OCBITHIM MPOIIEC HA CAMOPO3BUTOK, CAMOOCBITY 1 CaMOpeati3alito 0COOUCTOCTI
MaiOyTHBOrO (axiBis. MeToro AaHOT CTaTTi € BUBYEHHS OCOOIMBOCTEI CaMOCTIHHOT pOOOTH CTY/ICHTIB 3 TOUKH 30pY Pi3HUX
aCIIeKTIB, a caMe: B 3aJIeKHOCTI BiJ yacy i popMH KOHTPOIIIO, BIANOBIIHO 10 ()opMH OpraHi3auii CTy/IEHTIB, 32 MicClleM
BUKOHAHHS, BIAMOBIAHO 0 MPOBITHMX MOTPEO 1 MPIOPUTETHUX OO'€KTIB 3aCBOEHHS, BIMMOBIAHO 10 B3aEMOJII MiXK
BuKIiazayeM i cryaenramu. Kiacugikanis CP B 3a5eKHOCTI BiJ piBHS CaMOCTIHHOCTI € HaMBaXKIMBILION MapaurMoro.
Binbuicte AociHUKIB BUAUIAIOTE Tpy T CP: KomitoBaHHs, TBOPYI THUIHK Ta NepeTBopeHHs. Came 3aCTOCYBaHHS LIUX
THUTIB T03BOJIsIE POPMYBATH y CTYACHTIB HACTYITHI HABUYKH: PO3YMIHHS MOCIOBHOCTI BUKOHAHHS 3aBJaHb, PalliOHAIEHE
BUKOHAHHS 3aBJIaHHA, aJIcKBaTHA OILIHKAa PE3YNbTATIB AISUIEHOCTI, po3po0Ka MUIAXIB BUPIMICHHS HABYAJIHHOTO 3aBJIAHHS,
BUOIp Martepiany Ui BHKOHAHHS, 3/aTHICTh IO CAMOKOHTPOJIO I CaMOOIIHKM CBOiX BIAacHUX [if. Takox B CTaTTi
BHUCBITIIIOETHCS TIPOOJIeMa CaMOKOHTPOJIFO, IPOIIOHYIOTHCS €TalH HOro (hopMyBaHHSL.

Karuosi ciioBa: camocrtiiiHa po0OoTa, iHAHBITyaJbHa Ta IPYIIOBa CAMOCTiifHa poOO0Ta, YIIPABIiHHS KOHTPOJIEM,
CaMOKOHTPOJIb, CAMOOCBITA.

HN.A. Cpupenuyk, HN.B. boiiko. Cnoco0bl oOpraHu3alnuM CcaMOCTOATEJbHOH padoTbl B 00y4YeHHH
HHOCTPAHHOMY SI3BIKY.

B naHHOW cTaThe paccMaTpUBAIOTCS IIyTH OPraHU3alMH CAMOCTOSATENHHON pabOTHI B TMpolecce OOydeHUs
CTYACHTOB MHOCTPAHHOMY S3BIKY B 00J1aCTH BBICIIETO 06pa3013aHm, HX pOJib B CUCTEME 06pa303aH1/1;1 " BJIMAHHUC HA CaM
00pa30BaTENLHBIN MPOIIECC, a TAKIKE BCECTOPOHHEE Pa3BUTHE IMIHOCTH CTyIeHTa. Heo0X0IMMOCTh B HOBBIX MOIXOAaX JIJIS
obecrneyeHus HpO(beCCI/IOHaHBHOFO CTAHOBJICHUA JIMYHOCTH, ITO3BOJIAIOMNIUX CTYACHTAM Pa3sBUTh HHAWBUAYAJIbHBIC KAYECTBA
JIMYHOCTHU, TIOMOraromiie aganTupoBaTbCd K TIMMOCTOAHHO MCEHAIOIUMCH 06LI_ICCTBGHHBIM YCJIOBHUAM B IIPOLIECCE
Ipo(eCCHOHATBHON TOATOTOBKU. JTOT COMATBHBIN MOPSAIOK 00IIecTBA BHOCUT U3MEHEHHS B 00pa3oBaHUE, TPHOPUTET
KOTOPBIX OPHUEHTHPYETCsI Ha 00pa30BaTENbHBINA IPOIECC, HA CaMOpa3BHTHE, CaMOOOpa30BaHME U CaMOpPEATH3aIUI0
JIMYHOCTH Oy/ymiero crienuaiucTa. Llenbio 1aHHON CTaThby SBISETCS H3ydeHHEe 0COOEHHOCTEH CaMOCTOSITEIbHOW paboThI
CTYJICHTOB C TOYKHM 3pEHMs Pa3IMYHBIX aCIeKTOB, a MMEHHO: B 3aBUCUMOCTH OT BpeMEHH W (POpMBI KOHTpOIIS, B
COOTBETCTBUM € (OPMOIl OpraHW3alMu CTYJICHTOB, 110 MECTY BBINOJHEHUs, COIJIACHO BEIYIIUM IOTPEOHOCTAM M
TIPHOPUTETHBIM OOBEKTaM YCBOEHHSI, COOTBETCTBEHHO B3aMMOAEHCTBHIO NperogaBaTes u cTyaeHToB. Kinaccuguxkarms CP
B COOTBETCTBUU C YPOBHEM CaMOCTOSTENBHOCTH SIBJISIETCS] BaXKHOM MapaJurMoi. BoabIIMHCTBO UccaenoBaTeneil BELIEISIOT
Tpu THna CP, a nmeHHO: KonmpoBaHue, TBopueckasi CP u npeobpazoBaHus. FIMEHHO IpUMEHEHNE 3THX THIIOB MO3BOJISET
q)OpMI/IpOBaTB Y CTYACHTOB CICAYIOIMUEC HABBIKH. ITOHUMAHUEC TOCIICIAOBATCIIBHOCTU BBINIOJIHCHUA 3a/ad, pallMOHAJIBHOC
BBITIOJIHEHHUE 3aJlaHUs, aJeKBaTHas OICHKA PE3yJbTATOB JESTENBHOCTH, pPa3paboTka IMyTed pemreHus: yueOHOH 3amauwm,
0TOOp MaTepuana AJs BBIIOIHEHHS, CIOCOOHOCTh K CAMOKOHTPOIIO M CAMOOLICHKE CBOMX COOCTBEHHBIX AeiicTBuil. Takxe
B CTaTh€ YAEIACTCS] BHUMAaHUE IPO0OIeMe CaMOKOHTPOIIS, TIPEJIaraloTcs 3Tamnbl ero (hOpMHPOBAHUSL.

KnaroueBble cjioBa: camocTosTenbHas paboTa, MHIMBHAyalbHAas W TPYINIIOBas CaMOCTOSATENbHas paboTa,
yIpaBjeHUe KOHTPOJIEM, CAMOKOHTPOIIb, CAMOOOpa30BaHueE.

67



