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The subject of the article is grammar teaching in terms of communicative approach. Communicative language teaching (CLT)
is the basic constituent of modern foreign language teaching. Implementation of CLT led to a number of changes in teaching
strategies. Learners do not just learn from a teacher but do their own information research.

Grammatical competence is an important constituent of communicative competence. Learning grammar does not include only
rules but use of the rules as a partof fluent communication. Comprehension of grammar material is indispensable. Learning new
grammatical patterns is done by means of context when learners try to infer a rulei. e. meaning of a certain grammatical structure
from what they read or hear. Teachers have to use different methods based on interaction and life-related situations to help learners
acquire new grammar material. CLT requires a creative approach to grammar teaching. Different forms of group work are
inescapable. Inductive method is used in new grammar material teaching. There is also a cognitive constituent in teaching grammar,
which implies that learners have to perceive new grammatical structure and comprehend it in real-life situations. A teacher is a
facilitator for learners helping and guiding them throughout a learning process.
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approach.

Introduction. It is well-known that learning foreign languages is more than just necessary in the
modern world. Mastering a foreign language is a means for graduates of higher educational establishments to
get prospective employment opportunities.There are many opportunities to learn English as it one of the
most widely spoken language in the world. A variety of books, media, travelling, the Internet resources
provide leaners with opportunities to learn English. Many people need and want to acquire a high level of
fluency and accuracy of English. It demands appropriate teaching methods and approaches.

Communicative language teaching (CLT) was first proposed in 1970s. Since the 1990s, the
communicative approach in language teaching has been incorporated in teaching process. In the modern
foreign language teaching, communicative approach is an indispensable part of a teaching process. It is based
on life-related situations allowing learners to practice their speaking skills, do information research and
acquire knowledge by themselves, a teacher is only a guide for learners and not an information source.Using
communicative approach in teaching grammar has peculiarities and requires suitable methodological,
pedagogical and psychological approaches.

Topicality. Communicative language teaching (CLT) is the core trend in foreign language teaching. D.
Hymes, M. Halliday, N. Chomsky, O. B. Tarnopolskii and many other scholars research trends of CLT
implementation in foreign language teaching. Jack C. Richards defines CLT “as a set of principles about the
goals of language teaching, how learners learn a language, the kinds of classroom activities that best
facilitate learning, and the roles of teachers and learners in the classroom” [1, p. 1-30].

The teaching process was under a teacher's control. Now there are different principles being a
foundation in language acquisition. Interaction between users of the language, creation and negotiation of
meaning, using the language the one hears in their speech are considered necessary in language learning.
Group work provides learners with such benefits: they can hear the language used by other learners, they can
produce a greater amount of language than they would use in teacher-fronted activities, the level of
motivation is likely to increase, learners have a chance to develop fluency. Authenticity is another aspect of
CLT. Materials and lessons are supposed to mirror real world and relate to alive communication [1, p. 1-30].

Aims. The article investigates the use of communicative approach in foreign language teaching and its
connection with grammar teaching. The following tasks are to be done:

- to define the term communicative competence in terms of communicative teaching approach;

- to research principles of CLT and compare it with traditional teaching methods;

- to define the term grammatical competence;

- to determine teaching strategies that are efficient in teaching grammar taking into account students’
acquisition of grammar material.
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Communicative competence. In communicative language teaching the goal is communicative
competence. Communicative competence includes the following aspects: knowing how to use language for
different purposes, ability to use language according to the setting and participants (formal and informal
speech, written or spoken communication), knowing how to use and understand different types of texts
(narratives, reports, conversations, interviews), ability to communicate having limited knowledge of
language (different communication strategies) [1, p. 1-30]. Grammatical competence was seen as the main
constituent of learning language. Learners had to make correct sentences, memorize dialogues. In CLT
learners have to explore the new material, comprehend it and for the rule. The use of authentic materials is an
indispensable part of teaching process. The advantages of authentic materials are: cultural information about
the target language, exposure to real world, they relate to learners’ needs, a more creative approach to
teaching. There are the following arguments against authentic materials: created materials can also be
motivating for learners, created materials correspond to syllabi as opposed to authentic ones for they may not
always have this characteristic, authentic materials can have difficult and irrelevant language[1, p. 1-30].

In communicative teaching communicative competence is important which presumes that a person
knows a language and can use it in different situations. Many other teaching methods are aimed at structural
competence of a language. There are such sectors of a communicative competence: grammar competence,
correspondence of contexts, an appropriate use of language and a performance. Communicative approach
includes language learning through communication. Using situations in communicative approach has created
certain tendencies in communicative teaching. They are: communicative direction of all kinds of teaching,
learner-centered approach, taking into account interests of learners, teaching materials are used according the
topic or situation and functional principle. The basic forms of classroom management are: pair work and
group work. V. V. Vdovin says that the principle of personal communicational organization, distinguished
by O. B. Tarnopolskii, is very important [2, p. 15-19]. It includes three basic constituents:

— focus on forming grammatical, lexical, phonetical, communicational skills that help to use a target
language in communication;

— communicative exercises used to form necessary speaking skills and abilities;

— the stage of stimulation and motivation (a learning process cannot be started without motivation and
a learning efficiency is higher provided learners have a high positive motivation).

A text, which is the main communicative unit, is an important constituent in communicative teaching. A
text can help to learn new grammatical and lexical material by means of reading or listening, translation and
commenting, and make communicative situations based on a text. Different kinds of exercises are used in
communicative teaching: games, dialogues, monologues, discussions, drilling activities, brainstorming. It is
recommended to use exercises of the highest level that according to O. B. Tarnopolskii help to form
communicative competence and develop speaking skills in a real communicational situation [2, p. 15-19].

On the other hand, communication is not based only on rules. Vocabulary and grammatical structures
are not all constituents of mastering a language. It is essential to know how a language is used in certain
situations. Siao-cingGuo claims that three types of knowledge are necessary in learning a language:
grammar, signification and use [3, p.123-128]. It is considered that language competence includes four
components: linguistic, sociolinguistic, discourse and strategic competence. The forms, the use, the meanings
and the functions are necessary to speak any language. Language is used to express opinions, attitudes and
thoughts, to discuss things, to give descriptions etc. All these parts of communication require the knowledge
of the whole language, not only rules or words. The use of authentic materials is one of the significant
elements in learning a foreign language. It helps to create a life-related communication and see the use of a
target language in different situations. Communicative teaching helps to develop oral activity in language
learning [3, p. 123-128].

Communicative Language Teaching. CLT includes a variety of different educational traditions and
paradigms. The following points, given by J.C. Richards, highlight modern teaching practices in CLT [1, p. 7-12].

1. Interaction and communication are necessary for learners to learn a foreign language.

2. Students should have opportunities to communicate, negotiate meaning of new lexis or structures,
notice the functioning of language.

3. Student need to work with relevant, interesting, engaging and purposeful material.

4. Communication is the process requiring several skills.

5. Inductive and discovering learning, analysis and reflection are required as well.

6. Language learning includes trial and error in the creative language use. The goal of learning is to be
fluent in using new language correctly.

7. Learners learn and perceive language in individual ways, have different motivations and needs to
learn a language.
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8. Successful language learning is characterized by effective learning and communication strategies.

9. A teacher is a facilitator who provides students with opportunities to learn, use and practice new
language.

10. The classroom is a community where students learn by means of collaboration and sharing.

CLT includes elements of traditional methods. Classroom activities have such peculiarities:

1. Grammar material is learned through communication, not in isolation.

2. Communication, interaction and negotiation of meaning are used by means of such activities as
problem solving, information sharing, and role play.

3. Inductive and conductive grammar learning is provided.

4. Using material related to students’ lives.

5. Authentic materials are used to make lessons interesting and provide valid language models.

There have been some changes, basically a so called shift in language teaching concerning teachers,
teaching and learning. This shift is charactarised by the following peculiarities:

1. A learner-centered instruction is a prerogative apart from a teacher-centered instruction.

2. The shift from product-oriented to process-oriented instruction (i. e. more attention is paid to the
learning process rather than to the products learners produce).

3. Students are involved in the learning whose constituent is a socialized component, students are not
separate individuals.

4. Taking into account individual differences and peculiarities of learners.

5. Internal qualitative research which manifests the subjective and affective, inner and unique views of
learners.

6. Holistic learning is emphasized. School is connected with the outer world.

7. Students need help with understanding the necessity of learning and forming their own purposes.

8. A whole-to-part orientation. It involves such approaches as beginning with meaningful texts and then
helping learners understand features of that enable texts to function.

9. Understanding of meaning is predominant rather than rote learning.

10. Learning is viewed at as a life-long process.

It is claimed that the above mentioned shift in language teaching caused the following changes to
language teaching: learners™ autonomy (learners have more possibilities to control their own studying), the
social nature of learning which depends on interaction, curricula integration (a foreign language is connected
with other subjects), focus on meaning (exploration of meaning), diversity (students use different learning
strategies), thinking skills, alternative assessment, teacher are co-learners.

Grammatical Competence. Grammar Teaching. CLT includes grammatical competence.
Grammatical competence is knowledge of a language that helps speakers to make sentences and blocks of
sentences (phrases, utterances, parts of speech, tenses, sentence patterns). Communicative competence
includes the following components: use of language for different purposes, variations in use of language
according to situations and speakers (formal or informal speech), understanding of different types of texts
(narratives, conversations, reports, interviews), having conversation despite limitations in one’s language
knowledge (using different communication strategies). On the other hand a learner can master skills
necessary to make sentences but still be incapable to use them for a meaningful communication and thus
have no or insufficient communicative competence [1, p.1-30].

It is interesting that scholars have different views about drawing students™ attention to grammar. But it is
generally considered that grammar should be taught communicatively. Structured input activities are one of
ways to do it. They imply that students are supposed to encode grammatical forms I the meaningful context.
While doing that they learn these forms and can comprehend their use [4, p. 61-75].

Learning grammar includes rules that are necessary to understand the language itself but learners cannot
learn grammar only by means of rules. Communicative approach is aimed at developing speaking skills and
understanding grammar rules and their use in language.

The communicative purpose for teaching grammar is to help learners to use target language. Grammar
knowledge has to be systemized, comprehended and used in speech fluently. In teaching grammar conscious
and subconscious processes of learners should be taken into consideration [5, p. 120-126].

Teaching Strategies in Grammar Teaching. In teaching grammar two main approaches can be used:
the deductive approach and the inductive one. The deductive approach implies presentation of rules and
examples of their use. Conversely, the inductive approach is aimed at providing some examples for the use
of a certain rule and then the rule itself is derived. In CLT the latter is applied. All basic principles of CLT
are implemented through the use of the inductive approach in teaching grammar. Both approaches can be
combined to help students understand grammar rules correctly. Pair work or group work, discussions help
learners to interact and enjoy learning process. Learning rules helps to consolidate acquired knowledge and
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avoid misunderstanding of new material use. Task-based instruction is an important element of teaching
grammar. Teachers use tasks that can help to involve students in interaction. Thus, learners develop their
communicative strategies, interactional competence, communications skills, focus on the grammar material
that is learned and use it in speech [6, p.267-283].

D. Newby claims that different parts of language or grammatical structures has to be presented and
taught as a communicative event “as it stresses “action-oriented”, “real-time” perception nature of language”
[7, p. 14]. A cognitive+communicative approach implies that learners should perceive grammatical structures
as parts of natural language. This approach does not distinguish between grammar and meaning but between
grammar meaning and message meaning. The meaning of an utterance is expressed by all its parts including
grammar. The term notional grammar is used by D. Newby: “A Notion will be defined as a single semantico-
grammatical concept, or a grammatical meaning, expressed by a speaker when s/he formulates a proposition
and encodes it into form” [7, p. 21]. Examples of notions: arranged activity (I am playing tennis tonight);
expressing intention (I am going to use my new racket); interpreting signs (It is going to be a tough match);
making a prediction (I will probably be back by six); spontaneous decisions (I think I will change my racket).

Grammar rules are aimed at highlighting “salient perceptional elements” and helping learners to
understand use of certain grammar patterns. According to D. Newby the Notional approach, if used
systematically, has considerable advantages that make teaching process more efficient. It also minimizes
learning of rules and helps teachers be clear about what they teach and learners to understand clearly what
they learn [7, p. 13-34].

An example of the use of communicative approach in teaching the grammatical constructions will and
be going to.

Students read two dialogues.

Dialogue 1.

Sandra. Let’s go to the cinema.

Mike. That is a great idea. | will buy tickets.

Dialogue 2.

Sandra. We are going to watch a new film at the cinema.

Marry. Watch it. That's a wonderful film.

After reading the dialogue students have to guess why speakers use will and be going to to speak about
the same future activity. They discuss it in pairs and tell a teacher their ideas. A teacher helps them to
identify the difference between these two grammatical constructions. The second task for learners is to do an
exercise and open brackets. Then students make their own dialogues using will and be going to and speak in
pairs. At the final stage a teacher can ask one of learners write on a board when they use will and be going to,
e. g. will — spontaneous decisions, be going to — intentions. In such a way students interact, analyze life-
related situations in which these constructions are used and derive the rule by themselves. So, a teacher
elicits information, engages students and helps them to study and activate their knowledge. Learners teach
themselves with a teacher's help which is the basic principle of communicative teaching.

Conclusions. Communicative approach is a foundation of modern foreign language teaching. The main
goal of a teacher within CLT is to create favorable environment for students to acquire communicative
competence as it is not only about the knowledge of a language but also a person’s ability to use it for
different purposes and according to the situation. The main principles of CLT include ability to interact and
communicate, work with relevant, interesting, engaging and purposeful material, sharing and collaboration
within the classroom. But CLT includes elements of traditional methods as well. Grammatical competence as
one of the constituents of communicative competence implies knowledge of a language that helps speakers
to make sentences and blocks of sentences. Teaching grammar in terms of CLT requires good knowledge of
language, psychology and pedagogics and teaching methods. On the other hand, it is necessary to use correct
ways of organizing teaching process. Many aspects of teaching grammar within the framework of CLT have
been studied. Teaching grammar includes peculiarities as it implies cognitive and learning processes. Views
of scholars about teaching strategies in grammar teaching vary but CLT is a basis of it. All basic principles
of CLT are implemented through the use of the inductive approach in teaching grammar that is aimed at
providing some examples for the use of a certain rule and then the rule itself is derived. Many facets of
grammar teaching are to be studied deeper, namely methodological and psychological constituents and
interconnection between them.
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MaBnoBuu A.B., IBanoBa O.0. KomyHikaTMBHMII miaXix y BuKJIagaHHi rpaMaTukH. TeMow cTaTTi € BUKIAaZaHHS
rpaMaTHKH B paMKax KOMyHIKaTHBHOTO migxony. KoMyHikaTHBHE BHKJIaJaHHS MOBH — 1€ TOJIOBHA CKJIA/I0BA CY4acHOTO BUKJIaJaHHS
iHO3eMHHUX MOB. BIIpoBa/UKeHHS KOMYHIKaTHBHOTO BUKJIAIaHHS MOBH IIPU3BENIO 0 PSLY 3MIiH Y CTPATErisX BUKIAIaHHSI. XTO BUBYAE
MOBY, HE MPOCTO BUAThCS y BHUKJIA/JA4iB, BOHH MPOBOIATH BIACHHUH MOIIYK iH(popMarii. ['paMaTnyHa KOMIIETEHIIS — 1€ Ba)KJIHBa
CKJIaJJOBa KOMYHIKQTUBHOI KOMIICTCHI{. BUBYEHHS TpaMaTHKK He BKJIIOYAE JIMILE NTPABUIIA, ajle BUKOPUCTAHHS MPABUII SIK YACTHHY
BUIBHOTO CHUIKYBaHHS. PO3yMiHHS rpaMaTHYHOTO MaTepialy € HeBiJ €MHHM. BHBYEHHS HOBHX rpaMaTHYHUX 3pa3KiB 31HCHIOETHCS
3 ZIOTIOMOT0I0 KOHTEKCTY, KOJH Y4HI HaMararoThCs BHBECTH IIPABHJIO, TOOTO 3HAUEHHS MEBHOI I'PaMaTHYHOI CTPYKTYPH 3 TOTO, IO
BOHH YyIOTh a00 4MTalOTh. BUKIagayi MOBUHHI BUKOPHUCTOBYBAaTH Pi3HI METOIH, WO 0a3yroThCsS Ha B3a€MOJIi Ta HAOIMKEHHX J0
JKHUTTS CHTYyalisiX, 00 IONMOMOITH THM, XTO BHBYA€ 3aCBOITH HOBMH rpaMaTWdHMi Matepiayn. Pi3HI BHam poGoTH B rpymax
HEMHHYYi. Y BHKJIAJaHHI HOBOTO TPAMAaTHYHOTO MaTepially BUKOPHCTOBY€EThHCS 1HAYKTHBHIA METOM. € TaK0XX KOTHITUBHA CKJIAZ0BA Y
BHUKJIaJaHHI TpaMaTHKH, SKa BKJIIOYAe B ceOe Te, IO CTYACHTH MAlOTh CIPHITHATH HOBY TPaMaTHYHY CTPYKTYpPY i 3po3yMiTu 1i B
HAOMIKCHUX JOXKUTTS CUTyamisx. Bukinagaya — 1e MOMIYHHK U THX, XTO BUMTHCS, SIKMH JONIOMArae i CIpsIMOBYE iX AisJIbHICTH
MPOTATOM IIPOLIECY BUBYCHHSI.

KmiouoBi cioBa: KOMyHIKaTHBHE BHKJIQJAHHS MOBH; KOMYHIKAQTHBHAa KOMIICTEHIls; TIpaMaTH4YHa KOMIICTEHLIIS;
KOMYHIKaTUBHHIA TiIX1I.

ITaByioBuu A. B., UBanoBa O. A. KOMMYHUKATHUBHBII MOAX0/] B NPENoJaABAHUM I'PaMMATHKHU. TeMOl CTaThu SABJISCTCA
MpenoJaBaHie T'PaMMATHKH B paMKaX KOMMYHHKATHBHOTO TOAX0Aa. KoMMyHHKaTHBHOE IMpenojaBaHHE s3bIKa — 3TO TJIaBHAS
COCTABIISIOMIAS COBPEMEHHOTO MpPENOJaBaHHs HHOCTPAHHBIX S3BIKOB. BHeIpeHHe KOMMYHHKATHBHOTO TIPETIONABAHUS SI3BIKA
MPUBEJIO K PsIy M3MEHEHHUH B CTpaTerusX MpernojaBaHus. Ydalluecs He MPOCTO ydvarcs y MperojaBaTtesield, OHU IMPOBOASAT
coOCTBeHHBIH mouck nHMopMarmu. ['paMMaTHYeCKas KOMITETSHIHS — 3TO Ba)KHAS COCTABJIAONIAs KOMMYHUKATUBHOW KOMITCTCHITHH.
H3yueHne rpaMMaTrKU HE BKITIOYACT B ce0sl JIUIIb MPaBKia, HO UCTIOJIb30BAHUE MPABUJ KaK 4acTh CBOOOJHOTO 00meHus. M3yueHne
HOBBIX TPaMMaTHYECKHX MPUMEPOB OCYIIECTBISIETCS C MOMOIIBIO KOHTEKCTa, KOTJla YYalluecs MbITAIOTHCS BHIBECTH MPABHIIO, TO
€CTh 3HAUEHHWE OMNpPEAEICHHONH TpaMMaTHYECKOW CTPYKTYPHI C TOTO, YTO OHH CIBIIIAT WJIM YHTArOT. [IpermonmaBareny IOJDKHBI
HCITIONIb30BATh Pa3HBbIE METOBI, KOTOphIe 0a3UPYIOTCS Ha B3aMMOJACHCTBUY U MPHOMMKEHHBIX K JKU3HU CUTYaIHAX, YTOOBI TIOMOYb
ydaluMcs YCBOUTh HOBBI IpaMMaTHUECKHi MaTepHuai. PasHble BHIBI paOoTHl B TpyNIax Hew3OeKHBL. B mpernomaBaHuy HOBOTO
rpaMMaTHYECKOTO MAaTepUaNANCIIONb3yeTC SHHAYKTHUBHBIA MeTo]. EcCTh Takke KOTHHTHBHAS COCTaBIAIONIAs B IPETOJaBaHUU
rpaMMaTHKH, KOTOpas MOApa3yMeBaeT, YTO ydalluecs JOJDKHBI BOCHPUHITH HOBYIO TPaMMAaTHYECKYIO CTPYKTYPY W TOHSTH €€ B
MPUOIKEHHBIX K KH3HHU CHTYaIUsX.

KnwueBble ci10Ba: KOMMYHHKAaTHBHOE TMpEMOJaBaHUE S3UMKA; KOMMYHUKATHBHAs KOMIICTCHINS; TpaMMaTHYecKas
KOMIIETCHIIiS; KOMMYHHKATHBHBIN MMOIXOI.

89


http://www.ejal.eu/index.php/ejal/article/download/51/16

