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The article deals with the currently important issue of media educational technologies use in training students
in higher education institutions. The terms “media education”, “media educational technologies”, “media educational
environment” are clarified. The basic goal of the implementation of media educational technologies in the educational
process is determined. It includes the training of qualified audience for media, capable to use the cognitive potential of
informational activity related to the accumulation, analytical and synthetic processing, creation and exchange of
information as well as the development of highly qualified and creative personality, ready to acquire the knowledge
during his lifetime independently, quickly adapting to changes in the information-saturated environment. The article is
also focused on defining the most optimal way of preparation of students with the help of media educational
technologies. The usage of media educational technologies leads to the formation of new models of learning,
considerably expands and diversifies the learning content, methods and organizing forms of the educational process.
Special attention is paid to the main features and characteristics of global, regional, individual media environments. The
experience of the scientists suggesting the different ways of formation of media educational environment is analysed.
The aim, conditions and main principles of formation of higher school’s media educational environment are determined.
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Introduction. In recent years, the issue of implementation of media education and its
technologies in the educational process of high school has been extensively studied in scientific
literature. The most important factors specifying the need for the implementation of media
educational technologies in the professional training of future specialists are following: the shift
from industrial to information society and its impact on the all-round professional development of a
personality; a reform of higher education system in Ukraine, the formation of a single European
educational space; the labor market and educational services harmonization.

The purpose of the article is to describe the capacity of media education, as well as to
analyze the peculiarities of its implementation in the educational process and to unlock the potential
of media educational technologies in professional training of students in higher education
institutions.

Media education as the factor of modernization and improvement of higher education
guality. Nowadays, the task of the higher education institutions is to form a well-rounded
personality, an expert capable of critical thinking and problem solving, ready to acquire the
knowledge during his lifetime independently and adapt to ongoing global changes. It has become
increasingly clear that the formation of such a personality shouldn’t be provided only within
traditional training. Therefore, it is necessary to use the latest effective methods that can ensure the
active development of media education in Ukraine with the defined objective to develop critical
thinking skills, media literacy and media competence of the personality.

According to the definition given in the UNESCO documents, “Media Education

— deals with all communication media and includes the printed word and graphics, the
sound, the still as well as the moving image, delivered on any kind of technology;

— enables people to gain understanding of the communication media used in their society
and the way they operate and to acquire skills using these media to communicate
with others;

— ensures that people learn how to analyse, critically reflect upon and create media texts;
identify the sources of media texts, their political, social, commercial and/or cultural
interests, and their contexts; interpret the messages and values offered by the media;
select appropriate media for communicating their own messages or stories and for
reaching their intended audience; gain or demand access to media for both reception and
production.
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Media education is part of basic entitlement of every citizen, in every country in the world,
to freedom of expression and the right to information and is instrumental in building and sustaining
democracy” [5, p.152].

Media education, then, is one of the few instruments which teachers and students possess for
beginning to challenge the great inequalities in knowledge and power which exist between those
who manufacture information in their own interests and those who consume it innocently as news
or entertainment [9, p.11].

In the new multimedia environment, media literacy is arguably more important than ever.
Nowadays, the faculty and staff in universities and institutes support the concept of media
education. Therefore, we need to train students to become critical media consumers, develop
students’ knowledge and experience of the media and their critical awareness of contexts of
media texts.

With reference to McLaren (1988), the aim of media education is to attain three interacting
levels of media literacy:

— Functional literacy: pupils decode the symbolic audio-visual and print sign systems of the
media; and they have the technical skills to operate the media and even to be creative. Media
educators also talk about creative literacy here.

— Cultural literacy: pupils have knowledge and understanding of a range of media forms and
texts.

— Ciritical literacy: pupils can interpret, take pleasure in, and analyse the forms, ideas and
values in media texts and processes [11, p.2].

The development of media education in Ukraine is based on global experience covered in
various international documents, recommendations and resolutions, notably the “Griinwald
Declaration on Media Education”, the resolution of UNESCO on development of critical media
education, Paris (1989), Seville conference “Youth Media Education”, UNESCO media education
program, Paris, European Parliament Resolution on Media Literacy in a Digital World (2008), etc.

The issue of implementation of media education and its technologies in the educational
process of the higher education institutions is considered by I. Chemerys, A. Fedorov, N. Kirillova,
E. Muryukina, H. Onkovych, O. Yanyshyn, I. Zhylavska, and others.

David Buckingham, draws upon the Grunwald Declaration, and highlights three key
emphases of Media Education:

— Media education is concerned with the full range of media, including moving image media,
radio and recorded music, print media, and the new digital communication technologies.
It aims to develop a broad-based ‘literacy’, not just in relation to print, but also in the
symbolic systems of images and sounds.

— Media education is concerned with teaching and learning about the media. This should not
be confused with teaching through the media — for example, the use of television or
computers as a means of teaching science, or history. Media education is not about the
instrumental use of media as ‘teaching aids’.

— Media education aims to develop both critical understanding and active participation. It
enables young people to interpret and make informed judgments as consumers of media; but
it also enables them to become producers of media in their own right, and thereby to become
more powerful participants in society [4, p.2].

The main foreign teachers and researchers of media pedagogy such as K. Bezelhet
(C. Bazalgette), E. Khart (A. Hart) and others suggest that media education should be based on
the study of the so-called six “key aspects”:

— Media Agencies (who produce a text; roles in the production process; media institutions;
intentions and results);

— Media Categories (different media (television, radio, cinema, etc.); forms (documentary,
advertising, etc.); genres (science fiction, soap opera, etc.); how categorisation relates to
understanding;

— Media Technologies (what kinds of technologies are available to whom; how to use them;
the differences they make to the production process as well as the final product).
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— Media Languages (how the media produce meanings; codes and conventions; narrative
structures);

— Media Audiences (how audiences are identified, constructed, addressed and reached; how
audiences find, choose, consume and respond to texts);

— Media Representations (the relation between media texts and actual places, people, events,

ideas; stereotyping and its consequences) [4, p. 9 - 10; 11].

There are several approaches to the implementation of media education in the
educational process: the integrated approach (through traditional disciplines figurative arts,
history, literature, music, etc.); the optional approach (the organizing of study groups, clubs,
sections, etc.); the specific approach (organization of special courses).

A modern pedagogy considers the technologies of media education to be the one of effective
methods for the improvement of training and education quality. We agree with the view point of
H. V. Onkovych, who defines the technologies of media education as a separate part of pedagogy
called media didactics. Media didactics develops a theory of media education and training,
theoretically substantiates the content of media education and studies the regularities, principles,
methods and forms of training organization with the assistance of media products and mass media.
The technologies mentioned above embody the principles of humanization of education and
contribute to the intellectual, cultural, spiritual and moral level of the future expert [3; 10].

While analyzing the technologies of media education, two basic approaches to its
understanding and practical implementation should be distinguished: 1) as a part of media didactics
exploring the peculiarities of training with the help of media; 2) as a real learning process, within
which the problems of media education are solved.

The usage of media education technologies in educational process performs the following
functions: informatization of educational process (the access to various sources of information);
activization of students’ learning and cognitive activity, increasing of students’ motivation to
education; interactive learning; monitoring of educational process, improving the efficiency of
educational material assimilation by students, enhancing the creative activity and so on.

Creating a media educational environment of the education institutions. The formation
of media educational environment is the essential component of media education. The interaction
with media educational environment provides the person with all the necessary conditions for
conscientious work with different types of information as well as its searching, processing, creating,
distributing, and using.

N. Kirillova states that the media environment is a set of social, economic and spiritual
conditions, within which the media culture operates. The media environment is a sphere that
connects people with the world. It informs, entertains and promotes certain moral and aesthetic
values, and has an ideological or organizational impact on the worldview and social behavior of the
person by means of mass communication (press, radio, television, video, cinema, computer
channels, Internet etc.) [2].

Since, the media environment serves as the educational process, it is relevant to raise the
issue of targeted formation of media educational environment, which is closely related to the
improvement of educational content, implementation of media education in the educational process,
improvement of learning and teaching materials, logistics, training of pedagogical staff and so on.

The formation and technical development of media educational environment can be
provided in several ways: 1) improvement of already existing models of media educational
environment; 2) creation of own or collective media educational environment; 3) creation of a
particular media educational environment of the educational institution by teachers and students.

It is suggested that the components of media educational environment should be divided into
two categories: subjects and objects. Subjects include students, teachers and administrators. The
activity of subjects of educational process can occur both in the same room and at any distance. The
teacher’s role within the media educational environment involves the modelling, organizing and
coordinating of educational process; media teacher should constantly improve his or her
qualifications and creative skills, to have a good command of special knowledge as well as
innovation or current developments and to keep pace with the times.
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The objects of media educational environment include the media educational resources
comprising electronic as well as text, audio, visual and technical resources they function within
[1, p. 65]. It should be marked that the content of education must meet the needs of the individual,
society and the time, and to satisfy the informational, educational and cultural needs.

The effectiveness of subjects’ activity of media educational environment depends on the
different forms of classes. It should be mentioned that different scientists actively use a literary
analysis, literary imitation, theatrical and in-role performances as well as artistic and imitative
creative exercises during their media educational classes. The analysis of key aspects of media
education is the basis for creative exercises [6; 7].

Conclusions. Summarizing the results of pedagogical studies on the implementation of
media education in the educational process, it is necessary to emphasize the relevance of media
education as a technology for training the proper perception of the media, creating the own high-
quality media products and forming the media culture of the personality. Media education is the
process through which individuals become media literate. One of the goals of media education is
not only to provide the future specialists with a desired capacity of knowledge, but to teach them
think, analyze, evaluate and produce media.

A media literate person is expected to have the following competences in the 21st century:

1. Critical awareness of the media impact: to be aware of the influence of the media on
individual’s life and on the society as a whole.

2. Understand the operation of the media and the techniques used by the media.

3. Media analytical skills: to master the skills to analyze various kinds of media messages
(particularly the hidden messages).

4. Critical appreciation of the media: to use a critical standard to evaluate media performance
and appreciate those outstanding media products.

5. Learn through the media.

6. Creative expression.

7. Monitor and influence the media: to be able to voice out one’s opinion about the
performance of the media and ask for improvement.

8. Practice media ethics as responsible prosumer: People in the age of Web 2.0 are both media
producers and consumers so they need to practice media ethics when they are engaged in media
production.

9. Wisely and constructively apply what has learned from the media to everyday life [12, p. 3].
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H. M. lyxanina. Meaiaocita: MojepHi3ailisi BUIIIOi OCBIiTH.

VY crarti 0OrpyHTOBaHO HEOOXIJHICTh BIIPOBA/PKEHHS MENIa0CBITH y TEAAroriyHMi MPOIeC BHUIIOI IIKOJH.
[Ipoanaai3oBaHO MOHATTS ‘‘MeaiaocBiTa”, “MEmiaOCBITHI TEXHONOTIi”’, ‘“‘MeaiaocBiTHE cepemoBuine”. 3’sCOBaHO, IO
OCHOBHUMH yMOBaMH BIIPOBaJKEHHSI MEAIa0CBITH B MEJAaroriyHuil mpouec €: GopMyBaHHs CTIHKOCTI OCOOMCTOCTI 110
MAaHIIyJISTUBHOTO BIUIMBY 3acO0IB MAacoBOi KOMYHIKallil; Opi€HTallis Ha TMCHUXOJOTIYHHMH, IHTEJICKTyalbHUI 1
KYJIbTYPHUH Meiapo3BUTOK ((opMyBaHHS MEHiaCIpHIHATTS, XYIOKHBOTO CMAKy, PO3BHTKY KPUTHYHOTO MHUCIIEHHS,
TBOPUYUX 3[I0HOCTEH, YMiHb Ta HABMYOK aHANi3y MEIIaTeKCTiB, KOMIIETEHTHE CTBOPEHHS BJIACHOI MemianpomyKIil
TOLIO); PO3BUTOK 1 peai3allis CUCTeMH Oe3lepepBHOI OCBITH; PO3pPOOJICHHsS HABYAIBHO-METOAMYHOTO KOMILICKCY 3
ME/ia0CBITH; YIOCKOHAJEHHS 3MiCTy, MeToAiB, ()OpM HaBUYaHHS Ta CAMOHABYaHHS 13 3aCTOCYBaHHSM TEXHOJOTIM
MeiiaocBiTH. BU3HaueHO 0cOOIMBOCTI 3aCTOCYBaHHS ME/IIA0CBITHIX TEXHOJIOTIH y earorivHoMy rpoiieci. 3a3HaueHo,
0 iX BUKOPHCTAHHS NPHU3BOIAWUTH IO YTBOPEHHS HOBHUX MOJeNeld HaBUaHHS, 3HAYHO PO3LIMPIOE 1 Ypi3HOMAaHITHIOE
3MICT HaBYaHHS, METOAM Ta OpraHi3aliifHi (OopMU HaBYaJIbHO-BUXOBHOIO mpouecy. [IpoaHanizoBaHO 0COOIMBOCTI
(hopMyBaHHs Me/IIaOCBITHBOT'O CEPEAOBHIIA HABYAILHOTO 3aKJIay.

KarwuoBi cioBa: mesniaocBiTa, MeliaoCBITHIN MiJXiZ, MEIIA0CBITHI TEXHOJIOTII, MEIIAa0CBITHE CEpPEIOBUILE
HAaBYaJILHOTO 3aKIay.

H. M. lyxanuna. Meaunao6pa3zoBanue: MoAepHU3aNMsl BbICLIEro 06pa3oBaHus.

B crathe obocHOBaHa HEOOXOOMMOCTH BHENPEHHS MEIHAOOPAa30BaHMS B MENarOrHYecKUil Iponecc BBICIIEH
IIIKOJIBL. [Ipoanamm3upoBaHbl TOHSTHSA “menunaobpasoBaHue”, “Mennaodpa3oBaTeIbHbIC TEXHOJIOTHH,
“mennaoOpazoBaTenbHas cpenma’. OmNpeAeneHo, YTO OCHOBHBIMH YCIIOBHSAMH BHEIPEHHS MeanaoOpazoBaHHA B
NEeJarOTHYECKUI MpoLece SABISIOTCS: (OPMHUPOBAHHE YCTOWYMBOCTH JIMYHOCTH K MaHHIYISTHBHOMY BO3ICHCTBHIO
CPeNCTB MacCOBOM KOMMYHHKAIIMM, OpHEHTAlMs Ha IICMXOJNOTHYECKOe, HWHTEINIEKTyallbHOE M KYJIBbTYpPHOE
MenuapasButie ((HopMUpOBaHUE MEIMABOCIIPUSTHS, XYHZOKECTBEHHOTO BKYCA, Pa3BHTHS KPUTHYECKOTO MBIIUICHUS,
TBOPYECKHX CIIOCOOHOCTEH, YMEHHHl M HAaBHIKOB aHaINW3a MEIHATEKCTOB, KOMIIETEHTHOE CO3JaHHE COOCTBEHHOU
MEIMATIPOAYKIINA W T.JA.); Pa3BUTHE M peajm3alis CHCTEMBI HEMpephIBHOTO 00pa3oBaHUs; pa3paboTKa ydeOHO-
METOANYECKOr0 KOMIUIEKCA MO MeIHaoOpa30BaHHIO; COBEPIICHCTBOBAHHE COMEPIKAHUS, METOIOB, (GopM OOydeHHS U
caMo00Oy4eHHs C TPUMEHEHHEeM TEeXHOIOTui MeamaoOpa3oBaHus. OmpeneneHsl OCOOCHHOCTH HCIONB30BAHUS
MenraoOpa3oBaTeIbHBIX TEXHOJIOTHH B INMENarormueckoM Ipolecce. YKa3aHo, YTO UX HCHOJIB30BaHUE NPHBOAMT K
00pa3oBaHUIO HOBBIX MoOJeTeld OOydeHHs, 3HAYMTENBHO pACHIMpPSAET COACp)KaHHE OOyYeHHs, METOmbl H
OpraHM3alMOHHBIE (POPMBI yIeOHO-BOCITUTATENBHOTO mporecca. [IpoaHamm3upoBaHbl OCOOEHHOCTH (OPMHPOBAHUS
Meanao0pa3oBaTeFHON Cpebl Y4eOHOTO 3aBEeICHHS.

KnroueBble ciaoBa: MennaoOpa3oBaHWe, MeAHAoOpa3oBaTeNbHBI MOAXOA, MeanaoOpa3oBaTeNbHBIC
TEXHOJIOTHH, MeInao0pa3oBaTeNbHas cpeia yueOHOro 3aBeICHMS.
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