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The article focuses on issue of differentiation in the classroom. Differentiation is a powerful education tool for
teachers who understand diverse student academic needs, interests, readiness level and respond them positively. The
implementation of differentiation strategy is aimed at maintenance of students’ potentials and educational
achievements. The present paper outlines the benefits of differentiation in the classroom, methods for differentiating
instructions and assessment. One of the differentiating strategies is tiered assignments. It is based on main stages: pre-
assessment, flexible grouping formation, tired instructions and final assessment. Each tier carries the same workload
and learning objective but the nature of the task varies. Tiered instructions are tasks at varied levels of complexity and
with various degrees of scaffolding. Six ways to tier a lesson are described in the article: by challenge level, by
complexity, by resources, by outcome, by process, by product. This strategy helps teachers to achieve learning
objectives and encourage studying for all students without exception. The tiered strategy proves that students are more
successful when they are taught based on their own readiness levels, interests, and learning profiles.

Key words: differentiating approach, tiered assignments, pre-assessment, learning objective, academic needs,
readiness level.

Introduction. If we look inside any classroom today we will not find students with identical
educational background, abilities, needs, interests, learning style and language proficiency level. All
these factors vary significantly within a single group or a class. However, regardless the differences,
students should master the same learning concepts, skills and successfully achieve professional
grade level. Supporting all students to achieve success is a great challenge for teachers and it
requires critical and creative thinking.

At the same time we realize that teachers are typically tied to content standards, curriculum
limitations and associated assessments of those standards. But teaching this way without accounting
for student’s diversity, we narrow and reduce the degrees of freedom, critical reflection and
self-direction that learners have to explore from diverse perspectives.

Objectives of the present paper are to examine the framework and advantages of
differentiated strategies and to introduce one of the strategies — tired approach implementation for
English language classrooms.

Literature review. The education professor from University of Virginia and an expert in
differentiation Carol A. Tomlinson describes differentiated instruction as, “a systematic approach to
planning curriculum and instruction for academically diverse learners. It is a way of thinking about
the classroom with the dual goals of honoring each student’s learning needs and maximizing each
student’s capacity [6, p. 6].” But she also states that only differentiation approach implementation
does not mean automatically student performance enhancement. The researcher outlines that the
most successful way is to combine the mentioned technique with an elaborate flexible curriculum,
well-grounded instructional strategies and learning activities aimed at students interests and success.
The education practitioner M. Good claims that teachers plan “several activity options, not one for
each student. Instead of generating isolated tasks, on any given day the teacher may work with the
whole class, small groups, individual students, or a combination of all three” [1, p. 14].

The Professor Julia L. Roberts and Tracy F. Inman, from Western Kentucky University,
underline the importance of students understanding of themselves and their abilities before tiered
activities introduction. A differentiated classroom “respects diversity...maintains high expectations
and ... generates openness.” [5, p. 14]. As students recognize their strength and weakness, they
understand the benefit of differentiation and become more open-minded. The Director Center for
Gifted Studies Cheryll McLaughlin Adams asserts that, “It is an organized, yet flexible way of
proactively adjusting teaching and learning to meet students where they are and help all students
achieve successful growth as learners” [3,p. 59].
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The program director for the PA High School Coaching Initiative Susan Keck and the
director of the Discovery Educator Network Scott Kinney allege that once teachers are aware of
their students needs and implement strategies to satisfy those needs into their instruction,
differentiation guarantees “equity in the learning process” [2, p. 15].

The definition of “differentiation”. In the context of education, the term “differentiation”
is defined as a teacher's reacting responsively to a learner's needs [7]. A teacher, that implements
differentiated techniques, understands student's needs and responds them positively. The goal of a
differentiated classroom is to ensure student’s growth and individual success. Lessons can be
variously differentiated by learning objectives, tasks, methods of teaching, students grouping,
individualized access to specialists, learning style etc.

To facilitate the success of students in a responsive classroom requires the understanding of
key differentiation principles. Among these principles are the following:

— a flexible mode of teaching (learning goals, materials, tools, ways of grouping and
assessment can be used in a variety of ways );

— students differences are the basis for instructional planning (students differences are
assessed, appreciated, and studied before the beginning of the course);

— flexibly grouped classrooms (it provides opportunity for carefully targeted teaching and
learning, access to all learning materials, fair assessment in a wide range of contexts).

The theoretical sources define the following differentiated strategies as grouping option,
compacting curriculum, questioning and complexity of tasks and tiered lessons and assignments [4].
To understand the meaning of tiered strategy we have to assume that this way of teaching is based
on students’ needs assessment. This strategy is aimed at providing a better instructional adjustment
between students and their needs. According to C. Tomlinson, using tiered assignments allows for
the following:

— adjusts assessment and instruction,

— enables students to begin learning where they are,

— permits students to work with appropriately challenging tasks,

— allows for reinforcement or extension of concepts and principles based on student

readiness,

— ensures modification of working conditions based on learning style,

— avoids work that is anxiety-producing (too hard) or boredom-producing (too easy),

— promotes success and is therefore motivating [6].

Before the beginning of learning, the teacher has to complete a pre assessment to determine
students’ skills, language proficiency level, learning style and experience. If we expect continuous
progress from students, they need to be challenged appropriately according to their ability to master
intellectual, emotional, and social tasks at progressively more difficult levels. S. Rakow suggests
the following pre-assessment characteristics: written, individual, focused on key information,
concepts and skills, relatively short, assessed only for instructional planning and grouping (not
graded). He also states that pre-assessment sets should be returned to students only at the end of the
unit when they can assess their own progress [4].

The implementation of tiered strategy does not mean an average group division into low-
middle-high levels or those who can learn and who can not. Tiered lessons and assignments are
targeted to enable all students to learn the same skills and content but in different ways.

The benefit of a tiered approach is fair and sufficient support of gifted students as well as
struggling ones. Moreover, tiered strategy increases opportunity for students to cooperate and
communicate with peers of different learning levels. It helps to facilitate personal growth, self-
monitoring and self-awareness, provides possibilities to master critical thinking and reflection. It is
significant for a teacher to ensure that students are ready to perceive the learning material, to solve
their learning objectives, to be highly motivated and to have formed inner values [8]. But the most
important fact is that everyone is involved and has the same opportunity to gain success.

A tiered lesson may have one or more learning objectives and levels of complexity. The
main characteristics of a tired lesson are: clear and flexible objective, driven concept, whole and
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small group instructions, the grade level proficiency, opportunity for extended learning, optimal
learning speed for all students, comfortable learning options for all students.

When planning and developing a tiered lesson tiered assignments practitioners suggest to
follow some useful steps:

1. Identify the concept, skills and understanding you want students to acquire;

2. ldentify the grade levels;

3. Determine which part of the lesson will be tiered: process (way of teaching), content
(what to teach )or product (outcome of the lesson);

4. Determine which needs are addressed with the tired activity;

5. Determine the modifications and quantity of tiers depending on the number of levels;

6. Decide how all tiers will be managed;

7. Promote teacher support at every tier;

8. Develop the appropriate assessment for each tiered assignments [3].

Having determined the specific learning target and grade level a teacher should develop
tiered assignments. According to the specific learning topic an instructor can determine the best
approach to structure the task: challenge level, complexity, outcome, process, product, resources.
When implementing challenge level tiered tasks students complete different assignments all
together. One group may need content reinforcement by selecting the necessary information from
the text while other group may extend their understanding by writing true or false sentences.

If an instructor decides to tier by complexity it is better to give the same assignment but to
vary the complexity level. For example, we can direct students to create a poster on a specific issue
but one group will write only about one perspective of the problem while another group should
consider some points. Mostly the same strategy is for differentiated outcome. All students use the
same materials but have different outcome according to the given tiered task.

We suggest some variants of complexity level tiering. An instructor can give clearly defined
or open-ended parameters of the issue, basic or extend information, single or multiplied resource
application. We may demand from students simple answers or complex, varied response to the task.
When a teacher is focused on the achievement of similar outcome but among differentiated
students, it is beneficial to apply tiered instruction strategy so students will use different methods to
gain similar results. For example, a learning objective is to master some grammar rules. One group
of students is able only to choose and insert given variants, others are able to complete the task
without key phrases or words. But the outcome is similar: all students master the same
rule application.

We can differentiate tasks depending on students learning styles or learning experience. One
group may be Kinesthetic and act out a presentation. Another group could be visual and create the
presentation. Considering this approach and groups comprehension level an instructor should pay
attention to a resources choice. One flexible group can work with an authentic scientific journal
while another may use a traditional textbook. While tiering, teachers have to keep in mind the
importance of group flexibility. Tier groups are formed according to the learning objective or
students abilities to complete the assignments. Therefore, students can be in one group for one
particular lesson but should be regrouped if a different tiered strategy is implemented.

Another important point which we have to remember is that assignments should be equally
interesting and active, fair in terms of time and outcomes. The target of the tiered strategy is to
provide groups with different advanced work, not simply more or less.

The assessment in tiering lessons should be fair for all groups and with equal criteria
depending on teachers’ expectations and students’ needs. While assessing we should keep in mind
that the objectives of a differentiated lesson are maximum growth and individual success. The
assessment can be formative or summative or both. Every student should be assessed individually in
order to promote their personal growth but not peer competition. The main differentiated
assessment characteristics are:

— validity: how well the assessment tool measures students results;

— reliability: evaluation of tests results stability;
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— efficiency: ratio of benefit from the assignment results to teachers’ time and resources
expenditures [2].

The basic tiering lessons assessment frame is the same as for usual lessons, assessment
should be continuous throughout all learning cycle: pre-assessment, formative and summative
assessment. The pre-assessment information is not graded as it is focused on determination of the
level and quality of previous knowledge and skills. Pre-assessment is aimed at finding out what
concepts and skills student understands, what issue needs further mastering or enhancing and the
most important point is how to set up flexible groups.

The simplest way to carry out pre-assessment is to rate students understanding of the terms
and concepts by asking them to choose the suitable statements about the given information:

1. | have never heard about this information or term;
2. I know something about this concept, but I don’t know how to apply it;
3. | understand the meaning of the term and can apply it.

As an another example from my personal experience we can share the following pre-
assessment tool “Grade yourself”. I give students cards with numbers 1,2,3. I pose a question and
they rise the number which corresponds their understanding of the concept: 1- I don’t now, 2- I'm
not sure, | need some help, 3- I understand this concept and can explain it. The same activity can be
done with by means of “Yes/ No” cards. The similar assessment strategy is entrance/ exit cards.
Students get cards which is necessary to fill with the following information:

— what I already know about the today’s topic;

— what I want to learn;

— what | want the teacher to know about how | learned the information about the

today’s topic.

Practitioners of differentiated approach also suggest such strategies as pre-test, self-
evaluation, KWL (know-want-learned), questioning, peer evaluation, interest centers formation,
quiz, journal entry, quick writing etc [5].

During the differentiated lesson a teacher may use a variety of assessment tools such as:
records, tests, observations checklists, discussions, conferences, exit cards and rubrics. Exit cards
and rubrics are the most suitable for differentiated technology.

Exit cards are given to every student at the end of the lesson and he/she should point out the
following information:

— 2-3things | have learned today;

— 2things | want to learn more about;

— 1 question I still have.

The benefit of this strategy is the small amount of time to prepare and complete
individualized analysis of students’ achievements. The feedback followed this type of assessment
allows us to form a needs-based group whose members require reteaching and to identify advanced
students who can be challenged at a greater level of complexity.

In order to promote peer or self-assessment in differentiated lessons it is useful to conduct
and an activity “Turn to your partner”. An instructor poses a question, students formulate response
and then turn to a partner to share the response. After 1 minute an instructor randomly calls on some
pair to check their answers. Another activity is to complete the sentences with given beginning.
A teacher starts “Something can be caused by....” A student completes and suggests his/her
sentence to complete.

Conclusions. There are many different strategies in which we can implement tiered
assignments into our classroom routine. Differentiated approach is not only a way to identify the
struggling and excelling learners in the classroom, but it is also a way to reach all students. To draw
a conclusion for this paper on tiering approach we should consider the benefits of the approach as it
gives us opportunity to face students needs, to correspond these needs, to offer appropriate
stimulating learning material, to rise motivation when students observe their personal growth, to
provide more personalized feedback. It is important that students feel comfortable and confident
when it comes to learning and tiered assignments are the best way to ensure the achievement
of this goal.
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I0. E. Jlappumi. BaratopiBHeBa cTparterisi sik MeToA Au(epeHUilioBaHOro MiAXoAy y BHKJIAJAaHHI
aHIilcbKOI MOBH.

Crartio npucBsiueHO npoOiemi JudepeHniioBaHOro MiAXOAY TPU BHUKIAJaHHI aHIJICBEKOI MOBH.
Judepenmialiist — e MOTYXHA OCBITHS TEXHOJIOTISI JUTS BUKIIAIaviB, SKI pPO3YMIIOTh PI3HOMaHITHICTh OCBITHIX BUMOT
CTYJIICHTIB, iXHI 1HTEpecH, piBeHb TOTOBHOCTI Ta, BIJMOBIJHO MO LIMX BiJMIHHOCTEH, MOXXYTh OpraHi3yBaTH BIACHI
3aHATTS 3 MaKCHUMaJbHOIO KOPUCTIO ISl KOXKHOIO CTYAEHTa. 3amnpoBa/KEHHS Au(epeHIiiioBaHOro MiIXomy
3IIHCHIOETBCS 3 METOI0 MIATPUMATH IMOTEHLIaN CTYJISHTIB Ta CHPHUITH TXHIM aKaJeMiYHUM JOCSTHEHHSIM. Y CTarTi
OIMCAHO OJHY 13 crpareriii IUdepeHIiioBaHOrO MiaXony — OaraTopiBHEBI YpOKH. ABTOPOM BH3HA4Y€HO, MLIO
OaraTopiBHEBI 3aHSITTSI MICTSATh YOTUPU OCHOBHI YaCTHHU: IIONEPEAHE OL[IHIOBAHHS, PO3MOALICHHS Ha MiATPYIIH,
BUKOHAHHs 0araTopiBHEBUX 3aBJaHb BIMOBIJHO /10 XapaKTEPUCTUKU MIArpynu Ta OaratopiBHeBe oliHoBaHHA. KoxHe
OarartopiBHEBE 3aBJaHHs BIJPI3HIETbCS PIBHEM CKJIAJHOCTI Ta BHJIOM KIHIEBOTO NPOAYKTY, a HE 3MIiCTOBHM
KOMIIOHEHTOM. [laHa CTpaTeris AoNoMarae BUKIaJaueBi JOCATTH IIOCTaBICHUX HABYAJIBHUX LICH Ta CIPHUsi€ HAaBUYaHHIO
BCIX CTYJICHTIB 0€3 BHHSTKY SIK i3 BUCOKUM PiBHEM BOJIOJIHHS MOBOIO, TaK i 3 HU3bKUM. Lle TI0OBOAUTH, IO CTYIEHTH
JIOCSITal0Th CITIXy HaBYaHHI 32 YMOB 0araTOpiBHEBOCTI 3aBJaHb, 10 IPYHTYIOTbCS Ha TXHbOMY HaBYaJIBHOMY JIOCBIi,
PIBHI TOTOBHOCTI, 1HTEpecax Ta aKkaJeMiYHUX MOKITHBOCTSIX.

Kawuosi ciaoBa: audepenuiiioBannii miaxia, GaraTopiBHEBI 3aBJaHHs, MONEPENHE OIIHIOBAHHS, HAYallbHi
1ILJTi, OCBITHI MOTPEOH, piBEHb TOTOBHOCTI.

IO. O. Jlappumi. MHoroypoBHeBasi cTpaTeruss Kak MeToA AW(@epeHIHPOBAHHOrO0 NOAX0AA NPH
00y4YeHUHU AHTJIHIHCKOM SI3BIKY.

B cratbe ommchIBaeTCS MHOIOYpPOBHEBas CTpaTerus Kak Meron Iu(¢epeHIHpOBAHHOTO MOAXOAa IPH
0o0ydeHNH aHTIUICKOM s3BIKY. [luddepeHnnpoBanne — 3TO MONHBIN y4eOHBIH WHCTPYMEHT ISl TpenoiaBaTele,
KOTOpBIE MOHUMAIOT Pa3HUIy BO3MOXKHOCTEH CTYAEHTOB, X OCOOCHHOCTH, MHTEPECHl M YPOBEHb ITOATOTOBKH H,
COOTBETCTBEHHO 3TOH pa3HHUIE, MOTYT OPTaHW30BaTh YPOKH C MAaKCHMAJIbHOM MOJB30H Ui Ka)JOro CTYyIEHTa.
BHenpenue 3Toi cTpaTeruy HalelneHO Ha MOAJEPKKY MOTEHNHala CTYACHTa U YIy4IIeHHEe KauyecTBa aKaJeMHUECKUX
JOCTIDKEHHHA. ABTOp pacKpblBaeT OCOOCHHOCTH ONHOW W3 CTpaTeruil IudQepeHnupoBaHHOIO IOXOoma —
MHOTOYPOBHEBBIE YPOKH. ABTOp HCCIEAYET OCHOBHBIE UYETHIpE KOMIIOHEHTA MHOTOYPOBHEBBIX YPOKOB:
IIPeIBapUTEIHHOE OIIEHUBAHUE, pa30MBKa Ha MOATPYIIIbI, BHIIIOIHEHHE MHOTOYPOBHEBOTO 33JaHHs, COOTBETCTBEHHO
XapaKTEePUCTUKE MOATPYIIIE, U (hUHATBHOE oneHnBaHue. Kaxkioe 3amaHne 1Mo OANHAKOBOMY y4eOHOMY MaTepHaity u
3amaéres ¢ OQUHAKOBOW y4eOHOW IIeNbI0, HO CyTh 3aJaHWil pa3Has. MHOTOYpOBHEBBIE 3aJlaHHS BapbHUPYIOTCS IO
YPOBHIO CJIOKHOCTH M KOJHMYECTBY 3TallOB BBHIMOJIHEHWSA, HO KOHEYHas Ielb OfuHakoBa. OmpeneneHo HECKOIBKO
BO3MOXKHBIX BapHMaHTOB PACIpEACICHUs 3aHATHS WIM 33JaHWsi HA YPOBHHU: IO YPOBHIO CIIOKHOCTH, MO KadecTBY
y4eOHOro Marepuaia, Mo KOHEYHOMY TPOAYKTY, IO ATAalaM BBINOJTHEHHS 33JaHUs, 10 YPOBHIO TPYJHOCTH M 00BEMY
3amaHus. JlaHHas cTpaTerws MOMOTaeT MPEToaBaTeNi0 JOCTHYh BCEX HAaMEUYECHHBIX y4eOHBIX IeNle M TOBBICHTH
MOTHBALMIO K OOYYEHHIO y BCEX CTYJACHTOB 0e3 WCKiIfoueHHUs. VICTionb30BaHMS MHOTOYPOBHEBOM CTpaTETHH
JIOKa3bIBAET, YTO CTYAEHTHI JOCTUTAIOT OOJBIIEr0 aKaIeMUIECKOr0 ycrexa IpH YCIIOBHH MHOTOYPOBHEBOTO 00y4YeHNs,
COOTBETCTBEHHO UX BO3MOXKHOCTSIM, HHTEPECaM, YPOBHIO IIOATOTOBKH M aKaJeMHUYECKOT 0O OTIbITA.

KnroueBble cioBa: muddepeHIMpoBaHHBI IMOAXO0J, MHOTOYPOBHEBBIE 3aJaHUs, MpPEIBAPUTEIHHOE
OLICHWBAHME, YUeOHBIE 1IeJIN, aKaJeMUUECKIe TOTPEOHOCTH, YPOBEHb ITOITOTOBKH.
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