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As globalization and communications are bringing the world ever closer together, ever more urgent is the need
for global citizens to be competent in other languages. However, in a language class there are situations when students
feel psychological tension to perform their communication skills in a foreign language. This tension also causes fear
and frustration, which are the main language barrier components. The primary objective of this article is to explore
methods for increasing foreign language competence of students of non-linguistic specialties by identifying factors of
communication barriers and ways to overcome them.

The paper demonstrates that recognition of barriers to effective communication and productive listening is the
first step to improve communication style and is a significant condition of linguistic competence formation in students.
Language barrier is a serious obstacle for establishing efficient business cooperation and human relations. The article
presents a research aiming to explore psychological factors, which create language barriers in students, when they speak
a foreign language. The study demonstrates the existence of different kinds of language difficulties in communication
that actually negatively affect students’ emotional state and cause the unwillingness to learn and use a foreign language
as a way of communicating with non-native speakers. The paper offers solutions to enhance students’ motivation for
learning a foreign language and create favorable conditions for formation students’ communication skills and
understanding how foreign language learning can be beneficial for them.

Key words: psychological barrier, language competence, communication barrier, coping strategies,
motivation, communication skills, language acquisition.

Introduction. To meet the needs of modern society and labor market requirements, young
professionals should be goal-oriented, creative and energetic. They also bring a fresh perspective — a
new look at old problems. Modern life requires from young specialists to be ready to demonstrate good
communication skills. The ability to communicate effectively in a foreign language is primary important
nowadays in the period of globalization. As J. Lauring noticed “increased globalization is forcing a
growing number of business managers and employees to interact across linguistic boundaries” [8].

In recent years, there has been increasing demands for graduates who know English or other
foreign language well enough to be ready to use it in real life communication and speak confidently.
As future professionals, they acquire foreign language proficiency for effective communication and
successful negotiations with a foreign partner as a key professional success. Now every person in a
developing society has come to understanding how vitally important is the ability to speak a foreign
language fluently.

The aim of this article is to reveal what language barriers EFL (English foreign language)
learners have and indicate the ways to eliminate such barriers. The study was conducted with 20
EFL freshmen of technical specialization. The article provides a brief overview of methods and
techniques, which appeared to be helpful in finding the ways of overcoming difficulties in learning,
applying and practicing a foreign language by students. The study, conducted by the authors of the
paper, focuses on showing the impact of language barriers on the process of foreign language
studying and development of communication skills in particular. The research underlines the key
role of students’ psychological state and positive attitude towards the learning process for achieving
positive results in foreign language learning and thereby expanding areas of interaction.

A brief overview of the “language barrier” problem. Over the last decade, problems of
overcoming language barriers in teaching a foreign language and making the teaching process more
effective has gained much attention. To meet the requirements of modern society, Foreign Language
Curriculums in higher education institutions are increasingly focused more on the development of
students’ communication skills, than reading, writing or translation ones. Both EFL teachers and
students must realize that targets of studying and demands of our society have slightly shifted.

However, as the practice shows, many graduates face difficulties when they are trying to
communicate in a foreign language, even if they know lexis on the topic and have knowledge of
verb tenses and other grammar structures. It is very hard for many students to start and participate in
a conversation, understand the person and respond in English. It is like a person loses the ability to
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speak. A lot of experts from European countries in the field of teaching methodology and
psychology (L. Vigotskiy, G. Kitaygorodska, E. Dadayan, L. Litvinova, E. Nosenko, N. Yakovleva,
C. Rogers, A. Maslow, J. and L. Soars, J. Henderson) state that the effectiveness of acquiring a
foreign language significantly depends on the psychological readiness of a person to learn and use a
foreign language and a person’s desire to believe in his / her capabilities to speak a foreign
language. If a person hesitates to speak a foreign language, it is due to “communication barriers of
both psychological and linguistic origin” [2, pp.41-43]. The main objective for EFL teachers is to
realize the relationship between learners, their attitude and motivation toward language learning and
both sociological and psychological context in which language is learned. The realization of
necessity to make changes in teaching approaches has more positive effect on developing
communicative competence of students.

Many attempts have been made to understand the nature of language barrier phenomenon, as
well as to explain and give a definition of it. A literature review shows the existence of different
interpretations of the term “language barrier” proposed by different scientists and the usage of various
criteria for its determination. S. Freud, C. Jung, A. Adler and C. Rogers researched theoretical basis of
psychological barriers. Their studies were focused on investigating primary reasons of psychological
barriers of different origin, which emerge in the process of communication between people. For
instance, S. Freud believed, that our mind generates internal psychological barriers to protect itself
from anxiety. He considered such barriers as the defence mechanism [7, p. 54].

Psychological barriers were overviewed in the context of different areas of a broad discipline
as psychology. In modern psychological science there is a great number of studies and researches
focused on showing individual psychological conditions of students (B. Ananiev, G. Suhobskaya,
G. Vershlovsky, S. Rubinstein, A. Brushlinsky), proving the ability of successful academic activity of
a person (K. Abulkhanova, L. Antsyferova, L.Vygotsky, A.Bodalev, A. Maslow, C. Rogers,
V. Frankl, J. Shay) and special aspects of teaching process and the process of acquiring a foreign
language [6]. W. Littlewood concluded that if people feel confidence in language learning
environment, a psychological barrier to language emerges and if the amount of anxiety is more than a
certain level, this situation becomes a serious obstacle in language learning process [9].

O. Vetrova defines the language barrier as the “lack of understanding due to incorrect
coding or misinterpretation of the transmitted messages” [1], which makes communication
impossible for the recipient.

E. Symaniuk considers psychological barriers in language acquisition as a necessary
condition and an important factor in professional development. According to this author
psychological barriers give personal meaning to the process of studying and define person’s future
career development [5, p. 8].

Much research on the language barrier problem has been done by highly qualified specialists in
the field of teaching methodology and psychology from different countries. It demonstrates the
significance of this problem for scientists in all parts of the world. The data of such studies confirm the
fact that it is of primary importance to consider psychological characteristics of students and
psychological conditions in which the teaching and studying process are happening. Only knowing and
taking into account all these factors teachers will be able to help their students overcome psychological
barriers to effective communication. The literature overview assures how vitally important for EFL
teachers to strive towards the goal to eliminate the language barriers their students have.

Methods and approaches to bridge the language barrier. Most EFL curricula include
development of speaking skills and other activities — listening, writing and reading. The problems
with writing activities are mostly caused by the insufficient knowledge of English grammar and
vocabulary. EFL students need constant practice to achieve fluency and mastery in English. The
main task of teachers is to motivate and encourage learners and guide them in the right way.
Teachers are responsible for training students both for exams and challenges of their future life and
carrier. Teachers have to make students realize that studying English is essential for communication
and carrier. There are some ways how a teacher can help students and make learning process easier:
lessons may involve some fun and entertaining activities; teacher may suggest students role-plays,
when they act due to the assigned roles.
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Most teachers often face problems that arise in large groups of students with different levels
of language skills. This is the essential reason for the teacher to select suitable approaches, learning
strategies and activities to meet the individual needs and skills of students. Most students feel
ashamed when they see their peers speak fluently and low-level students hesitate to speak. Such
students have individual differences that cause a language barrier. Language barrier means having
difficulties in communication with each other. However, not only the level of students can
characterise differences, they may also appear in personal traits (a student may be too active or
passive because of his/her shyness); cognitive abilities (mind set); motivation (students can have a
high motivation for achieving success in learning foreign language, or are not interested and not
ready); previous experience of learning foreign language; style and approach to learning and in their
preferences. Teachers often face the negative reactions of students to different kinds of tasks. One
of the problems is lack of confidence, when students are afraid of being criticized by their peers or
teacher because of their spelling, pronunciation and grammar mistakes, poor vocabulary and
students take decisions not to talk at all than being ashamed.

In order to activate the learning process and overcome all the language barriers, a teacher
has to make lessons informative and effective, taking into account individual differences of
students. There are different educational strategies that teacher can use to engage students and
encourage class to work. R. Rosenberg's work highlights three key strategies: elicitation, gapping,
and adaptation [10]. The first approach may include different types of tasks such as brainstorming,
mind mapping and various vocabulary games to work on vocabulary. Brainstorming focuses on
creating a number of questions with quick answers. This type of activity can successfully apply
group and pair work to develop language skills to activate secondary skills (vocabulary,
pronunciation, etc.), to develop nonverbal skills. Creating a series of questions in the brainstorming
helps students increase motivation and interest to learning process, activate the vocabulary related
to the topic, helps focus and promote critical and creative thinking. It includes such skills as analysis,
organization and structuring of information and develops social and communication skills as work in
a group requires cooperation, and finally to cope with the psychological challenges. Some other ways
of overcoming barriers include defining the reasons, encouraging students to cope with it through the
constant practice, speaking English only. Other possible ways to overcome the language barriers are
speaking clubs, organized in most schools and universities; the international exchange programs.

Methods of speech activity organization are of primary importance and can relieve
psychological stress as a natural reaction to the challenge posed by the teacher. The most interesting
approach to this issue has been proposed by prof. R. Milrud. He pointed out that activity-related tasks
for communicative-oriented foreign language teaching are based on the games and free communication
with the various types of group and pair work using role-plays, case studies and projects [4].

Games have been adopted in the teaching process, expanding its principles, intruding into
the areas of human thoughts. Games educate, develop, socialize, entertain and most importantly
maintain student’s self-confidence. Project-based learning is also one of the ways to minimize
stressful situations. Case study eliminates psychological problems and generates a positive attitude
towards learning. To overcome psychological barriers in foreign language learning students are
engaged in role-plays that show following advantages: ability to express thoughts and feelings
freely in the process of communication; ability to demonstrate language skills; each team member
remains in the focus of the whole group.

Experimental research of language barriers. To explore the psychological problems and
their interference with the teaching process and effectiveness of EFL learning, the study was
conducted with a group of the 1st year students of Technical University studying EFL with
intermediate language proficiency level.

The participants for this study were chosen due to their age (ages 17-19), as it is considered
by most researches (O. Leontiev, D. Elkonin, A. Rean, J. Kroger, N. Carlson) as one of the most
critical period in the personal development.

Most 17-19 year-olds intend to continue their education and enter a university. It is a new
experience for all freshmen. At the university they feel themselves buffeted by the recession and
stressed by the pressures of high school. This period is characterized by various fears. The new
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conditions of life, from one side, lead to experience of spiritual uplift, joy and interest and, from the
other side, to difficulties and barriers that cause confusion, dissatisfaction and uncertainty [3].

The responsibility for their choices and actions, real advances in this period are a huge load
for young persons. The fear of starting a new stage of life can also be added to this. Young people
are oriented on obtaining a higher education. It is essential for them mostly to get a well-paid job,
but they wonder if there will be a good career choice after graduating a university. A new life
situation requires some time to adjust to it. D. Shunk suggests, that this period of life (adolescence)
is characterized by high level of self-reliance, initiative and responsibility for own actions and
adequate assessment by students of their abilities [11]. Proper evaluation of both qualities and
abilities leads to success in different spheres of life, including studying. However, it is a serious
problem for some students to choose the manner how to interact with other people in appropriate
way, feeling themselves confident and motivated to take the initiative in social contacts. Feelings of
self-confidence, social and psychological adaptation affect the formation of social competence
(adolescents tend to be more cooperative, they need more support from others, including their
parents), which determines the ability of a young person to contact with others not suffering from a
fear to be misunderstood, criticized or ashamed. Otherwise, it can give rise to psychological barriers
in communication and language barrier as well.

Taking into consideration all above mentioned about the period of adolescence and to
become more familiar with causes of poor language learning in particular, fear, a lack of confidence
in students, when speaking to or listening to other individuals the study was arranged. 20 students
were offered a survey which consisted of 5 questions before and after the study. The experiment
lasted 1 semester and then students responded to the same survey questions again.

When students answered to the survey questions before the beginning of the experiment,
EFL teachers started implementing different methods and approaches listed above as means to
improve language knowledge of students and increase their confidence at the lessons that will help
them overcome existing language barriers. Teachers adopted few approaches (brainstorming, mind
mapping, role-plays) in the language classes. Brainstorming with mind mapping was introduced at
the beginning of lessons as lead-up activities to activate primary skills. For these activities, students
were divided into several groups according to language proficiency level and created a list of
questions on the theme of the lesson. Creating a series of questions helped students increase their
motivation, activate the vocabulary related to the topic, develop creative thinking, as it includes
such skills as analysis, organization and structuring of information. Then students answer questions
as quick as possible and associate responses into map. Other type of activity teachers adapted was
role-plays with brainstorming. A role-play is an excellent activity as it is a good way to increase
students’ confidence in performing communicative tasks. The first step of a role-play is to divide
students into groups to introduce the topic of the role-play using brainstorming activities. Teachers
can expand information and share interesting facts and ideas necessary for full understanding of the
role-play. Then teachers gave handouts with useful vocabulary and guides and explained them if
necessary. Before the role-play students studied their roles and practiced inside the group. Then
students performed the role-play according to assigned roles.

The findings of the study have shown that at the beginning of the experiment 60% of
students were feeling themselves unconfident and unsociable. It proved the statement of
psychologists that the problem in communication is common for freshmen. However, when new
teaching methods were applied the number of such students reduced on 25%. Therefore, it can be
suggested that self-confidence of students needs to be developed using various methods and shows
what teachers can do to overcome fear and build self-confidence of their students. It will have
positive effects both for teachers and students as the last are becoming more eager to develop
communicative skills in EFL.

It has been found that among the reasons, which cause unsatisfactory psychological
conditions at language classes, most students named the fear of making mistakes in the presence of
the teacher (26%) and speaking with errors before the group of students (33%). This indicates the
dependence between the low level of self-esteem and the fear to be criticized by other people that
may act as a barrier to communication. The lack of knowledge plays an important role in

77


http://www.multitran.ru/c/m.exe?t=4287874_1_2&s1=%EE%F2%F0%EE%EA

Bicuuk 6/ 2015 ISSN 2307-1591

overcoming students’ fear of making mistakes. The new techniques used at the lessons allowed
boosting students’ knowledge and increasing their motivation in language studying. The results of
student’s answers to survey question 2 after the experiment showed that less students (17%) were
afraid of a teacher and a group of students (25%). The aim to improve and acquire higher language
level started to play a significant, if not dominant, role for students. They are not scared if they
make mistakes; they want to learn better and eliminate them.

The question 3 of the survey was addressed to estimate a number of students, who are willing
to communicate and do not feel any problems in giving a speech in English and compare it with a
number of those, who suffer difficulties in delivering a speech especially before an unfamiliar
audience. The data showed that 13% of students are ready for communication even if it is in the form
of presentation and 29% would choose not to give a speech at all. These data determined the necessity
of changes in teaching approaches and activities applied by the teachers to encourage students in
giving speeches. During the experiment role-plays, project works and other methods were
implemented with this aim. The analysis of answers on the same question after the experiment has
proved the chosen approaches to be correct. The number of students, who have a desire to give a
speech increased on 2% in compare with the results obtained at the beginning of the experiment.

The ability to listen together with other language skills makes our graduates productive
members of the modern society. Answers on the question 4 were intended to examine reasons that
cause the greatest psychological difficulty for students while listening and expressing the main idea of
the information they heard. For most students (29%) lack of experience in performing such tasks
appeared to be one of the essential problems. However, the data changed after more suitable methods
for developing skills in listening (watching scientific films in English, listening science news) had
been applied. The experience in listening was found to change the view of students on this issue. The
data shows that the percentage of students, who indicated at the beginning of the experiment lack of
experience in listening as the major reason that cause difficulties in listening has decreased by 6%.

The last survey question helped to understand which factor contributes to students’ productive
perception of a foreign language and remove psychological difficulties. The table shows that before
the experiment more students (33%) considered vocabulary expansion and grammar studying,
availability of books and films in English as the sources for eliminating psychological barriers. This
can be explained by the fact that it does not require any type of communication resulting in fear and
anxiety in students. When students obtained some experience in communication due to the above
mentioned methods, the results have been changed in favour of activities, which suggest interaction
with other people, such as discussion of interesting topics and life situations (26%) and communication
with native speakers (19%). These findings determine that proposed teaching methods are an effective
way to improve communicative skills of students and overcome language barriers.

Conclusions. The study has investigated what psychological factors (lack of experience,
fear of making mistakes) have the primary importance for students while learning EFL and how
these factors affect the level of foreign language perception and as a result the process of foreign
language acquisition. Taking into account the results of the students’ responses, we may conclude
that difficulties in communication appear, when students hesitate to apply knowledge in a real
conversation. If teachers consider factors such as psychological fear and external factors which
greatly affect learning process, it will facilitate the learning of the target language by the students.
The importance of solving existing problems obliges teachers to motivate and encourage students
implementing communicative activities to warm up their interest as much as possible to overcome
their fear of face-to-face communication, have a positive thinking and be positive communicators,
giving them more opportunities to develop themselves as independent, motivated and confident
persons. Overcoming language barriers makes students capable of achieving significant background
and forming necessary language skills for further productive professional activity.
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O.JI. Mucapunx, H.B. SAAMumucbka. IlcuxonoriyHi YMHHUKM SBUIIA “MOBHMII 0ap'ep” Ta muIsXu ioro
YCYHeHHsl. Y CTaTTi pO3INISJA€ThCs BAXIIMBICTh BUPIIIEHHS MPOOJEMH YCYHEHHs MOBHOro Oap'epy sIK YMOBH
(hopMyBaHHsI KOMYHIKATUBHOI KOMIIETEHTHOCTI Mail0yTHhOro (haxiBIsl B Cy4acCHHX YMOBaX. PO3risiiaroThesl MPUYUHU
BUHUKHEHHS Ta CIIOCOOM YCYHEHHS KOMYHIKATHMBHHX Oap’epiB y Mporeci BHBYEHHS iHO3EMHOI MOBH Y BHIIHX
HaBYAIBHHUX 3aKianax. Y CTYIEHTIB, K y MallOyTHIX (axiBIliB, 4epe3 HasBHICTh MOBHUX Oap’€piB MOXYTh BUHUKATH
poOJIeMH MIOA0 BCTAHOBIIEHHS Ta MIATPUMKH COLIATBHAX KOHTAKTIB. JlaHi MPOBEAEHOTO AOCIiIKEHHS TOKa3YIOTh, 10
HaSBHICTH Pi3HOTO POy MOBHUX TPYIHOIIIB Y CIUIKYBAaHHI BHKJINKAIOTh HETaTUBHUNA €MOIIMHHUN CTaH Ta HeOaKaHHSI
BHBYATH 1 B TOJANBIIOMY 3aCTOCOBYBATH 1HO3EMHY MOBY SIK 3aci0 KOMyHiKallii. 3aBHaHHSAMH, IIO CTOSATH IEpen
BHUKJIaJladyaMHy, € MiIBUIICHHS] MOTHBALIi CTyIEHTIB 0 BUBYEHHS 1IHO3EMHOI MOBH Ta CTBOPEHHS CIPHATIMBUX YMOB IS
(hopMyBaHHsI COLIIAILHOT TA KOMYHIKATUBHOT KOMIIETEHTHOCTI Ha 3aHSTTSIX 3 1IHO3EMHOI MOBH.

KurouoBi ciioBa: mcuxomnoriuauii 6ap’ep, KOMyHIKaTHBHA KOMIIETEHTHICTh, IPUYNHU BUHUKHEHHS KOMYHIKATHBHHX
0ap’epiB, cTpaTerii MOAOIAHHS, MOTHUBAIIiS, IPHHITUI KOMYHIKaTHBHOCTi, KOMYHIKaIliiiHi HABUYKH, BUBYCHHS MOBH.

E.JL IIucapuux, H.B. SImmunckas. Ilcuxonornyeckne (paxkTopol siBjeHHs “SI3bIKOBOH 0apbep” M cmoco0bl ero
ycTpaHeHus. B cTaTbe paccMaTpUBaeTCS BaXKHOCTD PELICHUs IPOOIEMBI YCTPaHSHUS A3BIKOBOr0 Oaphepa, Kak YCIOBHS
(opMHpOBaHHS S3BIKOBOH KOMIIETEHTHOCTH OYIYIIEro CIENHaHCTa B COBPEMEHHBIX YCIOBHUAX. PaccMmaTpuBaroTcs
NPUYMHBI BOSHUKHOBEHHMS M CIIOCOOBI YCTPaHEHH KOMMYHUKATHBHBIX 0apbepoB B MpoLecce U3y4eHUs] HHOCTPAHHOTO
S3bIKa B BBICIIMX YYeOHBIX 3aBEJCHHSAX. Y CTYICHTOB, KaK y OyIyIIMX CIENHaINCTOB, W3-32 HAJIWYMS SI3BIKOBBIX
0apbepoB MOT'YT BO3HHMKAaTh NPOOJIEMBI B YCTAHOBJICHHH M MOAJCPKAHUM COLMAIBHBIX KOHTAaKTOB. JlaHHBIE
MIPOBEACHHOTO HMCCIEAOBAaHMS ITOKAa3BIBAIOT, YTO HAJIMYHME PAa3IMIHOTO POAA SI3BIKOBBIX TPYJHOCTEH B OOIIEHHH
BBI3BIBAIOT HETaTHBHOE HMOIMOHAIFHOE COCTOSTHUE M HEXeJlaHWe U3y4aTh U B JaJbHEHIIEM NPUMEHSTh HHOCTPAHHBIH
SI3BIK KaK CpPEe/ACTBO KOMMYHHMKammu. Ilepen mpemonaBaTessiMH CTOAT CIEIYIOUIME 3a/add: TOBBICUTH MOTHBALHIO
CTY/ICHTOB K M3y4YEHHIO WHOCTPAHHOTO S3bIKa M CO3/aTh ONArompusITHBIE YCIOBHSI HA 3aHATHU JUIT (OPMUPOBAHUS
KOMMYHHUKAaTHUBHBIX HABBIKOB M YMEHHUS CBOOOHO 00IIAaThCsl HA MHOCTPAHHOM SI3BIKE.

KnroueBble ci10Ba: TCHXOMOrMYECKHil 0apbep, KOMMYHHMKATHBHAs KOMIIETEHTHOCTb, KOMMYHHKATHUBHBIM Oapbep,
CTpaTeruu MpeooIeHNs, MOTHBAIMS, KOMMYHHUKAIIMOHHBIC HABBIKY, N3YUECHHUE S3bIKA.
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