Bicuux 7(1)/ 20161SSN 2307-1591
UDC:37:811.11

VARK LEARNING STYLES IN VOCABULARY TEACHING
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The article deals with vocabulary teaching and vocabulary acquisition in terms of student-centered learning. The
teaching approach presumes that students influence learning process and it expresses humanistic paradigm in teaching.
Students are not merely provided with necessary information but they have possibilities for self-development as well.
Teachers play a very significant role in the teaching/learning process, as they should help students in the learning process
taking into account the use of corresponding pedagogical and psychological approaches.VVocabulary teaching is one of
the most important constituents of language learning as words convey the meaning of message. Many scholars pay
attention to vocabulary teaching as it is an indispensible aspect of foreign language teaching especially in non-linguistic
educational institutions where students need to learn specific terminology. Listening, speaking, reading and writing are
interconnected aspects of vocabulary. In the teaching process it is necessary for a teacher to take into consideration
visual, auditory, read/write and kinesthetic (VARK) learning styles. The use of all perception channels is strongly
preferred. Different kinds of exercises can help to conduct lessons which are useful for all types of learners. Students are
supposed to deal with tasks that require the use of their least preferred perception channel. The main task of a teacher is
to help students to transfer vocabulary skills from one of its forms into another. Student-centered learning can be an
effective means of using peculiarities of all kinds of learners in vocabulary teaching especially in teaching a foreign
language for special purposes.
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Introduction. Nowadays multilingualism has become more than just “important”. Knowledge
of a foreign language other than your native one has evolved to be extremely beneficial. Languages
should be learned not only to impress people around but also to develop one’s own confidence,
improve decision-making skills, become more open-minded and even increase brain power. Apart
from the above-mentioned gains learning a foreign language can improve one’s employability. We
live in an increasingly globalized world and companies are expanding overseas and dealing with
people from all over the world. So employers are much more likely to choose a person who knows a
foreign language between two candidates with the same skills and experience.

English is the most commonly used language among foreign language speakers.When people,
who speak different languages, come together they commonly use English for communication.
Knowledge of English can open better job prospects and increase the standard of living. Thus, it is
very important today to be able to use professional vocabulary when you use foreign languages in
communication with colleagues or partners from abroad. It is also the language of science so a person
needs to know English to excel in science which is of great importance for university graduates
today.

The main goal of a foreign languageacquisition in non-linguistic educational institutions is
communicativecompetence:
theabilitytousethelanguagecorrectlyandappropriatelytoaccomplishcommunicationgoals in everyday
life and professional environment. Learning a foreign language demands a proper and well-organized
work of a foreign language teacher. It does not concern only providing necessary material but also an
appropriate psychological and pedagogical approach to learners. Teaching English for specific
purposes is becoming topical these days. According to this approach, students must be able to use a
foreign language in professional, business and scientific fields.

Topicality. Many scholars of our country and abroad have been studying the main features of
teaching and learning a foreign language for specific purposes. First important studies appeared in the
1960s in foreign literature. Today there is the need to use teaching methods that enable foreign
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language acquisition by students of non-linguistic specialities. There is a number of works on this
topic written by researchers (O. Kapinus, V. Mirochnyk, O. Vasylyeva, N. Koval). So the topic is
interesting and still needs to be studied further.

The speciality, that a student is going to obtain in the future, influences the vocabulary that is
selected for teaching a foreign language. Each speciality has its own micro-language with special
vocabulary. Thus, it is vital to study how to select and organize teaching materials in terms of
teaching a foreign language for specific purposes. Vocabulary selection process is difficult because
language teachers aren’t often qualified enough in business and technical fields because they haven’t
got special education.

Vocabulary acquisition is considered as one of the most important core constituents of foreign
language learning. It is obvious that without words it is impossible to communicate or understand
speech. VVocabulary acquisition is a time-consuming process which requires systematic work of both
a teacher and students.But it allows students to obtain lexical competence which is
anessentialelementforacquiringreading, writingandcommunicationproficiency.A lot of scholars
including  A. Anosova, V. Borshchovetska, T. Veprieva, Yu. Gnatkevych, T. Gretska,
Ye. Miroshnychenko, L. Miedviedieva, T. Panova, M. Pedanova, N. Saienko, I. Sverdlova, R. Carter,
M. McCarthy, C. Rimmer etc. have examined the problem concerned with teaching and learning a
foreign language for specific purposes in non-linguistic educational institutions but
learnersstilllacknecessarylexicalcompetenceinwordknowledge. Therefore, methodologists still need
to create a system of language teaching methods that will help to develop professional lexical
competence.

Aims.The article is aimed at investigating vocabulary acquisition process within student-
centered learning approach being used in non-linguistic educational institutions. The aim determines
the following tasks that have to be done:

— to define the term “student-centered learning” and research the peculiarities of its use in
theeducational process;

— to investigate the peculiarities of vocabulary acquisition, especially its psychological
aspects that have an impact on a foreign language learning process;

— to define existing learning styles and determine how significant they are for students in
order to acquire necessary lexicalcompetence;

— to determine the strategies that make teaching a foreign vocabulary more efficient and
take into account learning styles that students have.

Student-centered learning.Nowadays a lot of attention is paid to student-centered learning (SCL)
that is an instructional approach in which students influence the content, activities, materials, and pace of
learning .The learner is placed in the centre of this process. The teacher ensures opportunities for students
to work independently and also teaches them the skills needed to do it successfully. If a teacher
implements SCL properly, it can lead to increased motivation of students, greater retention of knowledge,
deeper understanding and more positive attitudes towards the subject students are learning [2, p. 381].
There are two main reasons why teachers choose SCL approach. First, it makes teaching more enjoyable
and changes the attitude to a learning process. It also has apositive influence on theacademic performance
of students as they appear as co-creators of the learning process.

SCL approach in structuring and implementing pedagogical process implies focusing on a
personality as on objective, subject, result and main criterion of teaching process efficiency. The above-
mentioned approach also requires acceptance of uniqueness, intellectual and moral freedom, theright to
respect for a person thus expressing the main guideline of humanistic paradigm.

Taking into consideration the SCL essence it is possible to define necessary teaching
constituents:

— to add value and notion components into a teaching process;

— to purposefullyform professionally important qualities of a student;
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— to simulate pedagogical situations that demand from a student a personal way of experience
and behavior acquiring;
— to accomplish differentiation of learners according to their qualities.

SCL includes a student’s personal self-development. Planning lessons on the SCL principles
requires not only knowledge transmission by a teacher to a student. In terms of the above- mentioned
approach teaching a foreign language presumes providing students with knowledge, helping them to
acquire knowledge and giving them an opportunity to use knowledge in life-related situations.

For foreign language teachers SCL is one of the main elements of pedagogical activity
efficiency. To conduct lessons with the use of SCL principles the following demands have to be met:
using natural language learning mechanisms, paying students™ attention to using foreign language in their
daily life, predominantly focusing on speaking activities, to do transfer from elementary teaching units to
difficult ones and vice versa (words, widely used collocations, most widely used verbs), creating a
positive emotional background (songs, music, films, games exercises), conducting lessons when students
can ultimately use their knowledge is absolutely necessary (discussion clubs, presentation and discussion
of projects, situations modeling which require communication on different topics) [8].

The teacher’s ability to perceive an emotional state of a student modifies the efficiency of a
personally oriented communication between a teacher and students. There are two kinds of social
perception: the perceptive kind (a teacher listens to a student and perceives them) and the empathetic kind
(a teacher comprehends an emotional state of a student). Soft skills are one of the constituents of the
above-mentioned teaching approach. Active listening includes a teacher’s ability to help a student clarify
the information which needs to be conveyed (additional questions, rephrasing, making conclusions,
progressing in opinion expression). Empathetic listening is the teacher's ability to feel a student’s mood.
All these parts of a teacher's activity help to build up a constructive dialogue in communication with
students. Readiness to communicate on equal terms, to understand an interlocutor, to accept an
interlocutor’s opinion is a constituent of SCL. In terms of SCL, a student undergoes social adaptation:
psychological problems of self-development are solved; a student improves thinking and speaking skills
and learns how to substantiate his or her point of view.

It is necessary to take into consideration a student’s personal choice (group or individual work
methods, certain types of tasks which are interesting for students). Self-concept formation is one of
themotivating factors in foreign language learning — a student assesses acquired knowledge, speaking
skills, sees himself or herself as a fluent speaker and gets more opportunities for self-development and
employment prospects. Discussing real opportunities of a foreign language use contributes to the above-
mentioned teaching constituents [9].

In terms of SCL, it is possible to give students possibilities to improve their knowledge of a
foreign language. One of theaspects of such language teaching is learning and memorizing vocabulary.
Role-play games, communicative exercises, discussions, reports, presentations are all means of foreign
language vocabulary acquisition that can supplement foreign language teaching in the use of the above-
mentioned approach.

Vocabulary acquisition. Vocabulary teaching is one of the most important issues of learning a
language because without sufficient vocabulary students can’t understand other people or express their
own ideas. It is a set of words one knows in any language. Knowing a word implies the ability to
understand it in reading or writing or to use it in expressing one’s ideas in speaking or writing which is
possible provided a learner has a corresponding level of knowledge. But actually, vocabulary is not just
about words. It can be defined as the words of a language, including single units and phrases or chunks of
several words which convey a particular meaning. Vocabulary instruction is an essential element in
teaching reading and writing. It is like the “glue” that holds our ideas together and allows us to express
our thoughts and communicate effectively.

Words are learned in context, not separately, though using a dictionary is indispensable.
Dictionaries are extremely important in learning a foreign language for special purposes as they help
learners to find proper equivalents of terms in their native language. While reading it is possible to
comprehend the context a word is used in, and try to infer the meaning of new words. Reading provides
whole language, not merely a list of words. Reading is considered as one of the most necessary means of
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enriching vocabulary. It also helps to use words in the correct context. Reading is an indispensable part of
vocabulary acquisition. Guessing the meaning of a new word from the context is a part of a reading
process, which also helps in learning thevocabulary of a foreign language [3, p. 1-28].

Video resources are very useful as well as listening activities, e. g. listening to music etc. Low
levels of vocabulary can have a negative influence on reading and therefore writing. It also plays a very
important part in acquiring speaking and listening skills. Vocabulary knowledge consists of expressive
and receptive vocabularies. The first type refers to lexical units people use to express themselves and is
used in speaking and writing activities. People perceive receptive vocabulary when they listen to speech
or when they read.Cognitive processes such as thinking, perception, imagination and memory are very
important in language mastering. The above-mentioned processes help to identify a new lexical unit, learn
and use it in speaking activities. Thinking processes help to understand, process and transform new words
and store them in vocabulary. Reproductive thinking is necessary for acquiring language patterns.
Creative thinking helps to use such patterns depending on purposes and tasks of a communication
process. The process of perception implies identifying a word by means of recognizing its audial and
graphical images. Imagination includes images in a speaker’'s mind which are expressed by words. It can
help in vocabulary acquisition as well. Short-term memory provides processing and perception of new
information. It also creates permanent connections with the knowledge stored in long-term memory.

There is an increasingly high relationship among all four aspects of vocabulary — listening,
speaking, reading, and writing. Therefore, encouraging improvement in one aspect leads to improvement
in another. The main task of a teacher is to help students to transfer vocabulary skills from one of its
forms into another because the lack of vocabulary instruction in one of the activities will have a bad effect
on mastering a language in general[7, p. 3].

VARK learning styles. One of the ways how to improve vocabulary teaching within SCL
approach is taking into account visual, auditory, read/write, and kinesthetic (VARK) learning styles.The
VARK model was proposed by N. Fleming. The author defines a learning style as “an individual’s
characteristics and preferred ways of gathering, organizing, and thinking about information. VARK is in
the category of instructional preference because it deals with perceptual modes” [5, p. 1]. Learning style
is the way in which different people learn. This way allows a person to concentrate, process and retain
new information. People perceive information in different ways. Although it is difficult to select one
channel because students use different ones depending on the type of the task they need to perform it is
possible to put them in one of the groups based on their generally preferred channel of perception.

Visual learners use vision as the main sensory receiver. They tend to think in pictures. When
visual learners get new information they usually create a mental picture of what is described to them.
They don’t pay much attention to the information that is difficult to visualize. So it is very important for a
visual learner to have the material presented using pictures, maps, diagrams,
charts etc.

Auditory learners perceive the world through sounds. They learn best by hearing information. So
the best way to get and retain new information for them is to listen to lectures, audio books, music, and
radio, take part in group discussions, follow verbal instructions etc. This type of learners can sometimes
have problems with understanding information because they are sensitive to the speech quality, tone and
timbre of voice.

People who prefer information to be displayed as words represent read/write learning style. This
style involves reading and writing in all its forms. Such learners prefer to use wordlists, dictionaries,
thesauruses etc.

Kinesthetic learners learn best through physical activities. Their muscles play a huge role in
learning. The best way to remember information for them is writing or physical manipulation.

To choose the right learning style a teacher has to pay attention to a student’s preferred channel
of perception. Teachers play a critical role in the teaching/learning process. The term “teaching style”
refers to a teacher’s personal behavior and media used to transmit data to or receive it from the learner [6,
p. 29]. The mismatch between learning and teaching styles often occurs and it could result in abad effect
on the attitude that students have to learning a foreign language.
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These learning styles should be taken into account when teaching new vocabulary. It can help a
teacher to choose the most appropriate tools and tasks that will make vocabulary instruction more
efficient. New vocabulary can be presented to visual learners by writing keywords, using mind maps and
flashcards, making word lists, using highlighters and underlining. Listening to audio materials and
watching videos is suitable for auditory learners. They can also take part in group discussions or any other
speaking activities as they are talkative and enjoy debates. The worst idea that a teacher can come up with
when dealing with students whose preferred channel of perception is auditory one, is to give them reading
comprehension tasks as these students don’t pay much attention to information until it has been heard.
Read/write learning style involves a variety of ways to present new vocabulary to students. It can be
anything from typical reading tasks to writing essays, reports and making different presentations.
Kinesthetic learners enjoy discovery and action. Different role-playing activities and simulations will be
the perfect way of teaching them. Multiple choice tasks, short definitions, fill in the blank exercises might
be also useful for this type of learners.

It should be noted that the simultaneous use of more than one channel of perception is likely to
have a positive influence on the learning process. Students will definitely benefit from the mixture of
learning techniques. But since there are many students in the classroom at the same time, it is necessary
for a teacher to use a variety of instructional approaches to involve all of them paying attention to their
learning preferences, strengths and weaknesses. It is impossible to use only those teaching methods, tasks
and materials that correspond to the preferred channel of perception that a student has. Students inevitably
have to deal with problems and challenges that require the use of their least preferred perception channels.
Moreover, they should practice the use of these channels on a regular basis. However, students might get
frustrated if a teacher uses teaching styles inconsistent with their learning preferences over long periods of
time. The mismatch between teaching and learning styles can be avoided if teachers are aware of learning
style preferences that their students have. The multisensory approach can be used to help students learn
through more than one of their senses. Multisensory instruction refers to any learning activity that
includes the use of two or more sensory modalities simultaneously to take in or express information [1, p.
1]. Multi-sensory lessons are simultaneously visual, auditory, and kinesthetic-tactile to boost memory and
learning. They allow teachers to engage students on multiple levels. Students can use their personal areas
of strength to help them learn. Multisensory techniques that stimulate visual reasoning are called visual
techniques. If techniques are focused on sound and stimulate verbal reasoning, they are called auditory
techniques. If they involve body movement, they refer to kinesthetic techniques. It is claimed that the
amount of information retained by students differs depending on the channel of perception and learning
activities. Students retain 10 percent of what they read, 26 percent of what they hear, 30 percent of what
they see, 50 percent of what they see and hear, 70 percent of what they say, and 90 percent of what they
say as they do something [4, p. 28]. Thus, efficient foreign language learning must be based on balancing
instructional methods to engage students with different learning styles.

It might be difficult to design a unit within English for specific purposes syllabus that takes into
account each student’s learning style and enables efficient vocabulary instruction. However, multisensory
lessons make it possible to give each student at least some tasks that match his or her learning style
preference and stimulate the learning process. If a student has to learn a particular vocabulary set based
on the text within a given topic, it might be useful to work with the text in different ways. Students whose
preferred channel of perception is vision will definitely enjoy reading it as they tend to think in pictures.
Pictures, diagrams, charts might also help them to visualize and remember the vocabulary from the text.
Although most of students are visual learners, it is necessary to pay attention to the needs of auditory and
kinesthetic learners too. For instance, a teacher can offer auditory learners to listen to the same text or
both groups of learners first listen to the information from the text and then read it. Also students can do
exercises in which they have to listen to an excerpt from a text and fill gaps with missing words, or listen
to words from a text and underline stressed syllables. Another type of exercise is to listen to a set of
words and divide them into groups of verbs and nouns or define synonyms or antonyms and make a list of
them. Such exercises are useful for both auditory and visual learners and students have to use their weak
and strong perception channels. It might be a good idea to prepare pre-reading and after-reading activities
that correspond to the needs of kinesthetic learners. For kinesthetic learners role-play games can be
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helpful in vocabulary acquisition. Students can listen and read new information and then discuss it in
pairs or with a teacher, do additional research on a studied topic.

Conclusions.Student-centered learning implies that a student is not just the one receiving
information but also an active participant in a teaching/learning process. Vocabulary acquisition includes
word learning and an ability to use it in speaking or writing and define its meaning in reading and
listening. Different thinking processes and types of memory should be taken into consideration in a
teaching process. It defines the efficiency of lessons and vocabulary learning. In terms of student-centered
learning students have many possibilities to learn new words with the help of a teacher providing all
necessary kinds of exercises are employed. Multisensory lessons can be an effective means of teaching
students of all learning styles. It is necessary to mention that visual and read/write learning styles are very
similar in information perception. Learning styles defined above are indispensably important for teaching
vocabulary in the most effective way. Though visual learners comprise themajority of learners,
psychological peculiarities of auditory and kinesthetic learners should not beneglected. Using mixed types
of exercises for all learning styles is recommended. Student-centered learning can help to provide
students with favorable conditions for learning new material including vocabulary acquisition as well.
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0.0. IBanoBa, A.B. IlapnoBuy.Tunu cnpuiinaTTa indgopmauii y HaByaHHi Jekcuku. B crarti
PO3MIIANAIOTHCS BUKJIAIAHHS JIEKCUKU Ta ii 3aCBOEHHS B paMKaX OCOOMCTICHOOPIEHTOBAHOI'O HaBYaHHSA. Mu
MaeMO Ha yBa3i, 1[0 CTYJAEHTH BIUIMBAIOTh Ha MPOLIEC HAaBUYaHHS, 1 BIH BiJoOpakae r'yMaHICTUYHY Mapagurmy
y BukigaganHi. CTyneHTH € He Juiie 3a0e3neuyeHMMH HeoOXiTHOw iH(opMmalliero, ajne y HUX TaKoXK €
MOXJIMBOCTI /Il  CaMOpPO3BUTKY. Bukiagaui  BiAirparoTh JAyKe BaXJIMBY poOilb Yy  IIpoleci
BUKJIa/IaHHSI/BUBUEHHSI MaTepially, Tak SIK BOHU IIOBHHHI JIOTIOMaraTy CTyJeHTaM B IIPOLECI BUBYEHHS HOBOT'O
MaTepialy ~ BpPaxOBYIOUH BUKOPUCTAHHS BIIMOBIAHUX  TICUXOJIOTIYHOI'O  Ta  TIENaroriaHoro
nifxo/iB.Bukiaganus jgekcuku — I oJHa 3 HaWBaXJIUBIIIMX CKJIAJAOBUX BUBYEHHS MOBM, TaK SIK CJIOBa
NepeaaloTh 3HA4YEeHHS BUCIOBIIOBaHHA. CllyXaHHS, TOBOPIHHS, YMTAaHHS Ta MHUCHMO € B3a€MOIOB’S3aHUMHU
acrieKTaMHM OCBO€HHS CIIOBHHMKOBOI'O 3amacy. Y Ipoleci HaBYaHHS BHKJIAJady HEOOXiZHO BpaxOBYBaTH TaKi
TUNH CHPUNHATTA 1HGOpMALi: Bi3yallbHUM, ayqiaqbHUM, COpUHHATTS iHOpMAaIi B mpoleci YWTaHHS abo
HanMCaHHS Ta KiHECTeTMYHHH. bakaHMM € BUKOpPHUCTaHHS BCIX KaH&IIB CHpUHHATTS. Pi3HI Buam BIpas
MOXYTh JONOMaraTH MPOBOAWUTH 3aHATTA, AKI € KOPUCHUMHM JUIS CTYJACHTIB 3 yciMa THIIAMH CHPUNHHSATTA
iH@opMmariii. CTyaeHTH MOBUHHI OyTH B 3M031 BUKOHYBATH 3aBJaHHS, SKi BUMaraloTh BUKOPHCTaHHS KaHAIy
CIPUUHATTS, SKOMY BIJJIa€ThCS HalMEHINa mepeBara. [OloBHE 3aBHaHHS BUKIQJada — 1€ JOMOMOITH
CTy/IEHTaM IIEpPEHOCUTH HaBUYKU BOJIOAIHHS CIIOBHUKOBHUM 3aI1acoM 3 ofHi€l ¢opMH B iHIITY.

Kiro4oBi ciioBa: BUKIAamaHHS JIEKCUKH; 3aCBOEHHS JIEKCHKH, OCOOMCTICHOOPIEHTOBAaHE HABYAHHS;
Tiny cripuiHATTS iHpopMmaii (VARK).

O.A. UBanoBa, A.B. IlaBnoBuy. Tunsl Bocnpusituss MHPOpMAUMH B 00yYeHMH JIEKCHMKH. B
CTaThE PACCMATPUBAIOTCS IIPENOAABAHUE JIEKCUKA W €€ YCBOCHHE B paMKaX JIUYHOCTHOOPHUEHTHUPOBAHHOIO
oOyuenus. CTyAeHTHl BIMSIOT Ha Ipolecc OOydeHHs, U OH OTPaKaeT I'yMaHUCTUYECKYIO HapaJurMy B
npenofaBaHud. CTyAEHTHl HE TOJBKO MONTYYarOT HEOOXOAMMYK HHGOPMAIMIO, HO y HHUX TaKXKe ecTh
BO3MOYKHOCTHU Ul camopa3BuTus. IIpenonaBarenu urpaoT O4eHb BaXKHYIO POJIb B MPOLECCE MpenojaBaHus /
M3Yy4EHUs MaTepuaa, Tak KaK OHU JOJDKHBI IIOMOraTh CTYAECHTaM B IPOLIECCE U3Y4EHUs HOBOIO Marepualla,
BKJIIOYas HCII0Ib30BaHUE COOTBETCTBYIOLIUX MICUXOJIOTUYECKOT O u I€aroru4ecKkoro
nonxoznos.IIpenonaBanye JIGKCHKM — 3TO OJHA M3 BAXHEHMIIMX COCTABIAIOIIMX M3Y4EHHUS A3bIKA, TaK Kak
CIIOBa IEpelaloT 3HaueHue BelpakeHusd. CllyllaHWe, TOBOPEHHE, 4YTEHHE M IHUCbMO SBIAIOTCS
B3aMMOCBS3aHHBIMU aCIIEKTaMU OCBOEHMs CJIOBapHOro 3amaca. B mpomecce oOydeHHUs INpernogaBaTellio
HEOOXOAMMO YYMTHIBATh CIIEAYIOUIME THUIBI BOCHPUATHA HMH(OpPMALMK: BHU3YyalbHbIH, ayAualbHbIH,
BOCHpUSATHE MHPOpMALUU B IPOLIECCE UTEHHs WM HalMCaHUS, a Takxke KUHecTeTuuyeckuil. JKenaTenabHo
HCIOJIB30BAHME BCEX KAaHAJIOB BOCHPUATHA. Pa3nuuHble BHIbI YIPAXHEHHM MOTYT IIOMOYb IIPOBOIUTH
3aHATHS, KOTOPbIE IOJIE3HBI ISl CTYAEHTOB C PAa3HBIMU TUIAMHU BocHpusATuUs uHpopMmanuu. CTyneHTh
JOJDKHBI OBITH B COCTOSIHMU BBINOJHATH 3aJaud, KOTOpbIe TPeOYIOT MCHONb30BaHUS KaHajla BOCIPHATHS,
KOTOPOMY OTJA€TCsl HAMMEHbIIIEe IIPEUMYIIECTBO. I 1aBHas 3a1aya mpenonaBaress — 3T0 IOMOYb CTyAEHTaM
MEPEHOCUTH HaBbIKH BIIaJICHUS CIIOBAPHBIM 3aI1acoOM U3 OJHOH (OPMBI B APYTYIO.

KiiroueBble C¢JI0BaA:NIPENOAABAHUE JICKCUKH; YCBOCHHME JICKCHKH; JHMYHOCTHOOPHUEHTHPOBAHHOE
oOyuenue; turbl Boctpusitus nHdopmaruu (VARK).
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