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Grammar teaching experiences a variety of influences, points of view and innovations. The author pays attention
on advantages of testing usage while teaching English language for non-linguistic students, obtaining technical education.
General classification of tests, their application for training specific language skills, results of conducted tests are
presented in the article. A test is the main and efficient tool in foreign language teaching of non-linguistic students.
Moreover, the statements of different scientists, practitioners and methodologists, corresponding literature are presented
in this article. Test explanation of grammar topic was checked practically by non-linguistic students of the National
Technical University of Ukraine “KPI” (NTUU “KPI”) at the Faculty of Physical Engineering. Testing is considered to
be one of the effective means of control of knowledge and skills. Multiple-choice test was practically used by the author
to teach non-linguistic students the grammar topic “Simple Tenses”. Each part of test teaches specific peculiarities of the
grammar topic. Each tense is explained in a separate part of the test. The final part of the test combines all previous
grammar items and provides control of material understanding. Obtained results were compared with the results of
grammar explanation by conventional methods.

Keywords: test; students; grammar topic; Simple Tenses; practical experience; control; differentiated learning

In this article, the author concentrates on grammar teaching by means of a test. Testing is used
by teachers of all subjects to identify the level of learners’ performance. At any studying process, one
must confirm the previous or already obtained knowledge level to continue the study [4, 24]. In our
research, we propose to teach non-linguistic technical students English language using tests.
Grammar test on the topic “Simple Tenses” is practically checked and results are presented
in this paper.

The aim of the article is to describe different types of tests as a method of English grammar
teaching; to develop multiple choice tests for teaching non-linguistic students; to check the efficiency
of such method on a group of students of the Faculty of Physical Engineering at the National
Technical University of Ukraine “KPI” (NTUU “KPI”); to present results of its investigation.
The ultimate aim of this article is to identify the efficiency of a test in teaching and to obtain reliable
data for comparison with standard teaching methods. It is important to mention that we do not propose
to change one method by another. The attempt lies in the possibility of successful teaching of non-
linguistic students by all available methods. It is also important to note test usability in teaching non-
linguistic students — the possibility of carrying them out online.

Theoretical background. Tests as the tool of knowledge checking were studied, classified,
developed and examined by many scientists. Among them are V.S. Avanesov, A.N. Majorov,
M.B. Chelyshkova, T.A. Kabanova, V.A. Novikov, N.F. Efremova, L. Kroker, and others. In the
foreign literature on the methodology of teaching foreign languages, the various theoretical and
practical aspects of testing (such as validity, reliability) are investigated [2, 226].

Scientists recognize the importance of testing in the process of teaching, especially of foreign
language teaching. The first scientific works on the test theory appeared in the early twentieth century.
Classical test theory was described in the works of F.M. Lord, M.R. Novick (1968), M.J. Allen,
W.M. Yen (1979 / 2002). There are several classifications of tests [1, 4].

Tests can be developed according to the aim (educational, motivational, certification, etc.);
taking into account the method of task formation (for grammar, vocabulary checking); according to
technology (test can be on-line, machine, printed, etc.); according to the level to be tested (start,
progress, final, module, etc.). According to other classification, tests can be diagnostic and prognostic,
proficiency and achievement tests [1, p. 214].

It is important to clarify the definition of a task. The literature on tasks, both research-based
and pedagogic, shows that tasks are directed at all kinds of skills, including writing, speaking,
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reading [12, p.7]. According to J. Lee, a task can be described as “a classroom activity or exercise
that has an objective obtainable only by the interaction among students, a mechanism for structuring
and sequencing interaction, and an emphasis on the meaning exchange” [10, p.32].

Language testing is the way teachers identify the level of language mastering and so determine
“what has been already learnt and what needs to be improved in further teaching” [7, 72-75]. Reliable
test results will accurately reflect each student’s understanding of whatever is being tested [7, 85].
The classical test theory (CTT) is deeply described by Fulcher and Davidson [8, 234].

Any test is used to monitor students’ achievements, which makes possible to identify the
advantages and disadvantages of new training methods, to establish the relationship between the
planned, implemented and achieved levels of education, to compare the work of different teachers, to
assess students’ achievement and identify gaps in their knowledge. For the head of the institution, a
test helps to obtain unbiased information to make management decisions and to perform a number of
other important tasks.

The test method of foreign language teaching belongs to differentiated learning. In turn, the
differentiated learning is a form of organization of educational process, implemented on the basis of
the division of students into different-sized groups with their characteristic features for the selection
of specific methods and techniques of working with each group of trainees [9, 142-144]. For example,
a group of students may be formed according to the level of language mastering. Hence, differentiated
learning is an education technology, aimed at creating optimal conditions for detecting students’
inclinations, interests and abilities.

Testing as a special form of language skills assessment has some advantages. Testing as a
method of learning a foreign language, first of all, helps to overcome psychological stress. If testing
is being used continuously, students no longer perceive it as a tool for monitoring and evaluation,
thus, they begin to respond testing without stress (in psychological aspect) and show better results.
Furthermore, regular tests conducted by a teacher, organize and co-ordinate the training process,
which certainly helps to master the new material. In addition, when students complete a test
successfully, they often have an opportunity to see their own achievements, which gives them a
certain sense of job satisfaction. According to A.N. Mayorov, “test items should correspond the
content of the curriculum, be compiled taking into account the rules, be tested in practice, be
understandable to the student” [4, 77-78].

In this research, we consider a test as a grammar teaching tool. According to S. Ju.Nikolayeva,
in the methodology of teaching a foreign language, teaching tools have specific requirements. Thus,
“teaching tools should act in a tangible form and perform its basic function; be focused on learning
objectives; be instruments of implementation of methods and techniques used in the educational
process; meet the current achievements of language teaching methodology” [5, 55-56].

Tests are developed by teachers in accordance with the curriculum. ESP (English for Specific
Purposes) teachers develop foreign language tests using the specific vocabulary referring to students’
specialty. Thus, an ESP teacher trains students in grammar and vocabulary in the specialty.

Test types. There exist multiple choice, gap-filling, matching, transformation, true/false tests,
etc [3, 43]. Each of these types has its own advantages and disadvantages. All of them are designed
to evaluate the students’ knowledge of a foreign language. Gap-filling tests are those where students
must complete the sentence with the missing information. These tests are suitable for grammar and
vocabulary control. Moreover, they are often used for checking listening comprehension, when
students have to complete the sentences with the previously heard information. Tests on matching are
developed by teachers to estimate students’ vocabulary knowledge on a definite topic or studied
material. There are several variants of this type of test tasks. First — matching notions with their
definitions. It is practical for vocabulary accumulation, because all the information is given in foreign
language and students perceive the information in English. Second — matching English words with
their translated into native language equivalents. This type of a test is directed on the vocabulary increase.

Transformation type of tests is extremely helpful for grammar teaching. Completing such type
of exercises students must rephrase the sentence, using other grammatical or lexical devices. In order
to save the same meaning of the initial sentence, students should find synonyms or similar grammar
constructions to express the idea of the sentence.
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Another type of test tasks is “true/false”. This kind of test is the most suitable for listening and
reading comprehension control. Here students have to identify whether the given statements based on
printed text or audio record are correct or incorrect (true or false). Sometimes students can guess the
correct answer, but the teacher can ask them to explain their choice orally.

The focus will be on such type of test as “multiple choice”. First of all, this type of test
possesses all necessary devices to check and control student’s grammar knowledge. Secondly,
multiple choice tests can be used in order to explain and control almost any of the grammar topics.
Furthermore, performing such tests a student not only chooses the correct answer but also compares
all given variants and explains his or her choice.

It is obvious that this test type is rather time-consuming. Then, it is remarkably difficult to
find out incorrect options for wrong variants of answers. From the other hand, the teacher must keep
in mind the fact that all variants of multiple-choice ought to be grammatically, lexically or
syntactically similar. The selection of incorrect answers can be based on their distinction (in the case
of nouns — antonyms, synonyms, spelling similarity, etc).

We should not forget that tests involve variability. Accordingly, the teacher can develop tests
in at least two variants. From one hand, we can develop tests for students with different level of
English language acquisition. Moreover, the teacher can create as many variants of the test as possible.

Experimental part. The tests were carried out in two groups of first-year students (Faculty
of Physical Engineering, NTUU “KPI”) according to the curriculum. Totally, thirty-four students
participated in the experiment. The first group of students studied the grammar topic “Simple
Tenses”with the help of traditional methods. The rule written in copybooks was supported with
handouts, notes on the blackboard and additional teacher’s explanation. Dring the practical part,
students had to make some grammar exercises using obtained information and practicing grammar
knowledge. The home assignment for students of this group was to complete the multiple-choice test
relying on knowledge obtained in the class. In this case, a teacher can only identify whether students
have learnt this grammar topic or not, and estimate students’ knowledge by marks or incentive points.

From the other hand, we propose the method which allows to control the learning and
understanding process and to obtain the most effective results in grammar teaching. Worth
mentioning, this method is also suitable for vocabulary, phonetics teaching etc. The second group of
students worked with the test at the lesson and this test was the key instrument in the explanation of
grammar topic. This multiple-choice test on the grammar topic “Simple Tenses” consists of five parts,
each is more complex than the previous one. Each part consists of five items of test tasks, where each
sentence has four answer-variants (multiple-choice). The first part (set A) contains sentences with
the verb “to be”, and students must identify the proper tense and use the verb “to be” in a
corresponding way. This part is the simplest one and students have just to choose the most appropriate
form of the verb “to be”.

Set A

1. I a student now.

a) IS b) am C) was d) have

First of all, students cross out the variant “d” in this case as absolutely ineligible one. Next
step is to identify the tense and choose appropriate variants. Considering this sentence, students ought
to understand that the sentence is in the present tense and variant “c” is also improper. To this moment,
the teacher should notice and understand who has not coped with the tasks. Picking up variants for
each sentence, a test developer should choose one absolutely incorrect variant (it can be variant with
the opposite meaning), the correct one which fits absolutely and two variants which force students to
think, analyze and prove their choice. It is easier to develop a multiple-choice test with three answer-
variants and is also easier to complete.

Each part of items is directed on the development and practice of definite time of Simple
Tenses. Set B is concentrated on the Present Simple Tense. Students should choose the correct verb
in the Present Simple Tense focusing on the form of the predicate in singular, third form (he, she, it).

Set B

1. Water at 100°C.

a) boil b) to boil C) boils d) boiled

52



Bicuuk 7/ 2016 ISSN 2307-1591

Set C is concerned with the Past Simple Tense. Here, the teacher explains the students the
formation of this tense form and the difference between regular and irregular verbs. These five items
of test task are:

Set C
2. Yesterday, my friend and | to the workshop.
a) to go b) go C) went d) gone
3. Last week you me a pencil.
a) give b) to give C) gives d) gave

Future Simple Tense is explained and practiced in the set D. In this part of the test students
work with the sentences in the future form. There are five items of test task where students should
use correct verb in the correct tense form.

Set D
2. Tomorrow we a report together.
a) will make b) will cook C) will made d) will do
3. Students the test tomorrow.
a) will write b) write C) wrote d) to write
4. He at University on Sunday.
a) will b) will not c) will not to be d) will not be

The last part E contains variants of time identification. In this case, students ought to identify
the tense of the sentence and find the verb in the proper tense form. Sentences of this part have precise
words of time expression (for instance — now, today, yesterday, every day, tomorrow, last week, etc.).
These tasks are also rather simple but students have to track not only the tense of the sentence (with
the help of time expressions), but also assort the correct verb from the given below.

Set E
4. we to the English lesson?
a) Were __ go b) Are __ go C) Is__ go d) Shall__ go
5. He never up until 9 o’clock.
a) to get b) get C) got d) gets

There are five parts in the test. They embrace all features of simple tenses and give an
opportunity to teach students all the peculiarities of this grammar topic. Moreover, each student can
pass to the next part of the test only when he or she completely understood and mastered the previous
one. In each group differential approach could be used and students and may obtain different home
tasks. For example, if a number of students cope with first three parts more or less successfully, they
can do sets “D” and “E” at home. If the last set is too difficult, they should make at least the set “D”.
From the other hand, during the lesson some students can understand only the very basic level of this
grammar topic so their homework would be sets “B” and “C” and only after checking this level with
the teacher these students can complete more difficult tasks from set “D” or even “E”.

Finally, the students must be able to complete all the tasks of the multiple-choice test and
understand all tips and hints of this grammar topic. One more advantage of this teaching method is
the possibility to rewrite the test. Students can complete each part of the test until they obtain the best
result and understands the topic completely clear.

Test estimation. The test consists of five parts (A-E). Each part includes five items of
multiple-choice tasks with four answer-variants. The complexity of tasks increases from set A and
set E is the most difficult one. The total score of this test is twenty-five.

Analysis of the results. Comparing both groups of students, we can conclude that each group
has coped with the assignment of this grammar topic. But the students who studied grammar with the
help of the test showed better results. The first group which was taught and explained grammar topic
“Simple Tenses” using traditional methods and teaching means represented a good level of
comprehension. This group consisted of fifteen students. Three of them obtained twenty-three points
(out of twenty-five), ten students got from sixteen to twenty points and two students did not cope with
the task and received less than eight points. These students completed the test as a homework and the
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teacher announced test results without any subsequent explanation. The second group of eighteen
students represented better results. All students gave more than eighteen correct answers out of
twenty-five (there was one student with such result). Other students of this group obtained higher
marks with some negligible mistakes. They wrote the test at the practical lesson under the guidance
and control of the teacher. This group of students showed better results due to the teacher’s constant
control and simultaneous explanation of the material.

Conclusion. Testing is one of the components of the learning process and is considered to be
one of the objectives and effective means of control of knowledge and skills. Many linguistic scholars
along with other specialists express their interest to the testing as a method of teaching of foreign
languages and as a scope of interdisciplinary research. Thus, foreign language teachers have the wide
range of tools for training, and to monitor the knowledge and skills acquired proficiency. At the same
time when you create different kinds of test, it is necessary to take into account the conditions,
compliance with which will bring about a qualitative test: reliability, representativeness, equity,
validity and authenticity. Clearly, the availability of high-quality tests in the training and supervision
in the practice of teaching a foreign language is extremely important, both for teachers and students.
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H.C. Hukutuna. TecTupoBaHue KaK MeTO MpenogaBaHUs TPAMMATHKHU AHIJIMIICKOr0 3bIKA CTyeHTaM
TeXHHYeCKHX CIeHATBLHOCTEMH.

B nanHO# cTaThe paccMaTpHBaeTCs TECTUPOBAHME, KAK METOA M MHCTPYMEHT NPENOJaBaHUs HHOCTPAHHOTO
SI3bIKa CTYACHTAM BBICIIMX Y4YEOHBIX 3aBEICHUH, HEA3BIKOBBIX criennanpHocTel. [IpoaHanu3upoBaHbl BHIBI M LIEIH
TECTOB, & TAK)KE aKTyaIbHOCTh UX MCIOJIb30BAHUSL.

Ota cTaThs NpencTaBiIAeT co00i MOMBITKY 0030pa MPEeHMYIIECTB MCIIOIb30BaHMS TECTHPOBAHUS B IpoIEcce
00y4eHUsI aHITIMHCKOMY SI3BIKY CTY/I€HTaM HES3bIKOBBIX crienuaibHocTel. [Tokazanbl o0mmas kiaccudukamms TeCToB, HX
MIPUMEHEHHE JUIsl TPEHUPOBKH KOHKPETHBIX SI3BIKOBBIX HABBIKOB, PE3yJbTaThl MPOBEIEHHBIX MCHBITaHUA. TecT B aTol
CTaThe paccMaTpPHBAcTCs B KAaueCTBE OCHOBHOTO M 3((EKTHBHOTO CpPEACTBA Al O0y4EHHs HHOCTPAHHOMY S3BIKY
CTY/ICHTOB HES3BIKOBBHIX crenuanbHocTeil. Kpome Toro, aHamms3 juTepaTrypbl pasjIMUHBIX YYEHBIX, NPAKTUKOB M
METOJMCTOB IPEACTAaBJIEHBl B 3TOM cTaThe. ABTOpP MPEACTABISACT PE3yIbTaThl CPAaBHEHUS CTaHIAPTHBIX METOMOB
MIperoiaBaHis WHOCTPAHHOTO S3bIKa U B (opMe OOyUeHHS C HCIIOIB30BAHHEM TECTOB. JTOT METOX OBUI IpOBEpeH
MPaKTHYECKH Ha CTYAEHTaX HES3bIKOBBIX CHENMAIBLHOCTEH HH)XXEHEepHO-(pusmdeckoro daxynprera HarmmonampHOTO
TexHuueckoro ynupepcuteta Ykpaunsl "KIIN". Tectsl npoBogwinuck B ABYX TpyMNIax CTYACHTOB NEPBOIO Kypca B
COOTBETCTBUH C Y4eOHBIM IUIaHOM. Bcero Tpuamars 4eTsipe CTyAEHTa NMPUHUMAIOT y4acTHe B 3TOM Iporecce. Bo-
MIEPBBIX, OJHON TPYMIE CTYICHTOB OOBSICHIIN T'PAMMAaTHYECKyI0 TEMY C HCIIOJIB30BAaHHEM CTaHIAPTHBIX METOJOB U
cpencTB 00y4eHUs (3aMETKH Ha JOCKE, pacleyaTKy, MpaBuia U3 ydeOHUKA U T.J.). TecT CTYACHTHI BBIIOIHSIN B BHIC
JIOMAIITHET O 3aJIaHKsl, 4TO AaJI0 BO3SMOXHOCTD OLIEHUBAHUS NMOJTYYEHHBIX Pe3yIbTaTOB, HO HE KOPPEKTUPOBKU HABBIKOB B
camMoM Iporiecce o0y4yeHus. Jlpyras 4acTh 3KCIIEPUMEHTAIBHBIX CTYICHTOB U3y4Yalld Ty K€ I'PaMMAaTHUECKYIO0 TeEMY, HO
MaTepHajl IMEpPBOHAYaJIbHO IOAABAJCAd C MCIOJIb30BaHHMEM TecTOB. [lomyueHHBIE pe3yiabTaThl Jald BO3MOXKHOCTh
CpaBHUBATh, NIPOBEPSTH M aHAIU3HPOBATH Pa3IMYHBIC CIIOCOOBI MPENOJAaBaHHUs TPAMMATHKH CTYACHTaM HES3BIKOBBIX
CIEMANbHOCTEN.

KiroueBble cjI0Ba: TECT; CTyEHTHI; paMMaTH4ecKas TeMa; IPOCTOE BpeMs; MPAKTUUYECKUI OIBIT; KOHTPOJIb;
muddepeHIIpoBaHHOE 00YICHHUE

H.C. Hikirina. TectyBaHHsI ik MeTOJ BUK/JIAJAHHA IPAMAaTUKH AHIJIiHCbKOI MOBH CTYIeHTAM TeXHIYHHX
creniaJlbHOCTEH.

VY dac B3aeMOIHTErpamiifHAX MpPOIECiB MKHAPOAHUX BiTHOCHH, a TAKOXX IOSBH MIKHAPOJHOTO TOIUTY Ha
BHCOKOKBAJi()iKOBaHUX CIICIIANIICTIB, 3AaTHUX BIJIbHO MIATPUMYBATH CIIIKYBaHHS 1HO3EMHOIO MOBOIO JUTS JOCATHEHHS
CBOIX MpodeciiHuX IiIeH BaXKIIMBUM CTAJIO SKICHE BUK/IAJaHHS IHO36MHOT MOBH.

VY naniil cTaTTi PO3IIIANAETHCS TECTYBaHHS, K METOJ 1 IHCTPYMEHT BHKJIAJIaHHSI 1HO3EMHOI MOBHU CTYJIEHTaM
BHUIIIMX HABYAJIHHUX 3aKJIa1B, HCMOBHUX crielliaibHocTeil. [Ipoanaai3oBaHO BUIM 1 IiJIi TECTIB, & TAKOXK aKTyaJbHICTh 1X
BUKOPHCTAHHS.

L5 cTarTs sBsie COO0I0 CPOOY OISy MepeBar BUKOPUCTAHHS TECTYBAaHHS B MPOLECI HABYAHHS aHTTIHCHKIN
MOBI CTyJIeHTaM HEMOBHUX crienianbHocTel. [lokas3aHi 3arainpHa Kracu@ikallis TECTiB, IX 3aCTOCYBaHHS U TPCHYBaHHS
KOHKPETHHX MOBHHMX HAaBHYOK, pE3yJlbTaTH HPOBEAECHHX BUMPOOyBaHb. TecT B Wil CTATTI PO3IVISNAETHCS B SIKOCTI
OCHOBHOTO 1 e(heKTUBHOTO 3aco0y IS HaBYaHHS iHO3EMHOI MOBH CTYJICHTIB HEMOBHHUX creniansHocTeil. Kpim Toro,
aHai3 JiTepaTypH pi3HUX BYCHUX, MPAKTUKIB I METOAUCTIB MPEACTABICHI B Iiif cTaTTi. ABTOp MPECTaBIIsIE€ Pe3yIbTaTH
TIOPIBHSAHHS CTaHIAPTHUX METOJIIB BHKJIAJaHHS 1HO3€MHOI MOBH Ta B ()OpMi HaBUYAHHS 3 BUKOPHCTaHHSAM TecTiB. Llei
MeToJ] OyB TepeBipeHUI MPaKTHYHO HA CTYIEHTaX HEMOBHHX CHEHiadbHOCTEH iHXKEHEPHO-(I3MIHOTO (aKyIbTeTy
HauionaneHoro Texuiynoro yHiBepcutery Ykpainu "KIII". Tectu mpoBoamiucst B ABOX Ipylax CTYAEHTIB MEPLIOTo
KypCy BIAMOBIIHO IO HABYAJIBbHOrO IUIaHy. BChOro TPUAUATH YOTHPH CTYAEHTH Opajiu ydacTh B IboMy mnporeci. Ilo-
Tepiie, OJHIi rpymi CTYJEHTIB MOSICHUIM IPaMaTH4Hy TEMY 3 BUKOPHCTaHHSM 3BHYHHMX METOJIB 1 3ac00iB HaBYaHHS
(3aMITKHM Ha JOIIL, PO3APYKIBKHM, MPaBUiia 3 MiAPYYHUKA 1 T.1.). T€CT CTy/ZeHTH BUKOHYBAJIU y BUIJIAI JOMAIIHBOTO
3aBJIaHHsL, 1110 110 MOXKIIMBICTh OLIIHIOBAHHS OTPUMAHUX PE3yJbTaTIB, alie He KOPUTYBaHHs HABUYOK B CAMOMY IPOIIECI
HaByaHHs. [HIIa YacTHMHA EKCIEPUMEHTAIbHUX CTYIICHTIB BHMBYaja Ty K rpaMaTHYHy TeMy, ajie Mmarepial onpasy
1I0/IaBaBCs 3 BUKOPUCTAHHSAM TecTiB. Bukiamad maB 3MOry oJipa3y OLIHIOBATH PE3yJbTAT, BUIPABISATH MOMMIKH Ta
MOKpallyBaTy pe3yibTaTu. Bukiagay BUNpaBIisiB IIOMWIKH, HE BKa3yIOUH NTPAaBWIBHY BIJIIOBiAb, a TOBOPSYH PO TE, II0
TIeBHE 3aBJaHHs 3p00JIEHO He NpaBHIbHO. CTYICHTH CaMOCTIHHO IIyKaJy MPaBHIIbHY BIATIOBIL CEpell 3alpOIIOHOBAHMX,
MIPaKTUKYIOUNCh Ta 3aKpiluTioodn JaHy Temy. OTpuMaHi pe3yJibTaTH Aald MOJIMBICTH HOPIBHIOBATH, MEPEBIPITH i
aHai3yBaTH pi3Hi CHOCOOM BUKIIA/IaHHS TPaMaTUKHU CTYZEHTaM HEMOBHHX CIENiabHOCTEH.

KarouoBi cioBa: TecT, CTyAeHTH; rpamMaTHyHa TeMa; MPOCTUI dYac; NPAaKTUYHHK JIOCBIZ; KOHTPOJIb;
nudepenniine HaBYaHHA
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